Introduction

The purpose of the Office for Students with
Disabilities i1s to provide reasonable accommodations for
students with documented disabilities. Section 504 of the
Rehabilitation Act of 1973 defines an 1individual with a
disability as a person who ‘“has a physical or mental
impairment which substantially limits one or more major
life activities, has a record of such an iImpairment, or 1is
regarded as having such an impairment.” The “Section 504
Compliance Handbook™ states that physical i1mpairments
include such things as physiological disorders, contagious
diseases, cosmetic disfigurements or anatomical losses iIn
one or more of the following systems: neurological,
musculoskeletal, respiratory, cardiovascular, reproductive,
digestive, genito-urinary, hemic, lymphatic, skin, or
endocrine. Mental or psychological disorders include
conditions such as mental retardation, organic brain
syndrome, emotional or mental illness, and [learning
disabilities. Major 1life activities 1include self-care,
manual tasks, walking, seeing, hearing, speaking,
breathing, sitting, standing, reaching, thinking,
concentrating, reading, Interacting with others, learning,
reproducing, sleeping, and working. Students are
responsible for providing documentation of their
disabilities to the 0SD from a qualified diagnostician or

health professional in the appropriate field.
Accommodations are then determined by OSD personnel and
approved by the Director. Support services include the

proctoring and administration of classroom and placement
tests, academic advisement, the services of a Ilearning
disabilities specialist, use of adaptive furniture and
software, services of a sign language interpreter,
assistance with course substitution and test walvers, and
other services, as needed. All services are free, and
information is kept confidential and cannot be released
without permission from the student.

The second major service that the 0SD provides is that
it serves as a resource for faculty and staff. Personnel
from the office will speak iIn SLS classes and others as
requested, and will also speak at department meetings. |If
faculty members have concerns about a particular student
and they believe that the student might have a disability,
they should not hesitate to contact the O0SD for
suggestions. Additionally, if a TfTaculty member has a
question regarding the accommodations that have been



approved for a student, or i1f he/she would like information
as to how to better serve a student with a specific
disability, that professor should contact the Director of
the OSD at 433-5598.
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Communicating With and About People with Disabilities

The Americans with Disabilities Act (ADA), other legidlation, and the efforts of
many disability organizations have begun to improve accessibility in buildings,
increase access to education, open employment opportunities, and develop realistic
portrayals of persons with disabilitiesin television programming and motion
pictures. However, more progress needs to be made. Many people still view persons
with disabilities as individuals to be pitied, feared, or ignored. These attitudes may
arise from discomfort with individuals who are perceived to be different or simply
from alack of information. Listed below are some suggestions on how to relate and
communicate with and about people with disabilities. We must look beyond the
disability and look at the individual's ability and capability -- the things that make

each of us unique and worthwhile.

Words

Positive language empowers. When writing or speaking about people with
disabilities, it isimportant to put the person first. Group designations such as "the
blind," "the deaf," or "the disabled" are inappropriate because they do no reflect the
individuality, equality, or dignity of people with disabilities. Following are examples
of positive and negative phrases. Note that the positive phrases put the person first.

Affirmative Phrases

person with mental retardation
person who is blind, person who is
visually impaired

person with a disability

person who is deaf, person who is hard
of hearing

person who has multiple sclerosis
person with cerebral palsy

person with epilepsy, person with
seizure disorder

person who uses a wheelchair
person who has muscular dystrophy
physically disabled

person without disability

unable to speak, uses synthetic speech
seizure
successful, productive

person with psychiatric disability
person who no longer livesin an
institution

says she/he has a disability

Negative Phrases

retarded, mentally defective
the blind

the disabled, handicapped
suffers a hearing loss, the deaf

afflicted by MS
CPvictim

epileptic

confined or restricted to a wheelchair
stricken by MD

crippled, lame, deformed

normal person (implies that the person
with a disability isn't normal)

dumb, mute

fit

has overcome hig/her disability;
courageous (when it implies the person
has courage because of having a
disability)

crazy, nuts

the deinstitutionalized

admits he/she has a disability
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Actions

Outlined below are the "Ten Commandments of Etiquette for Communicating with
People with Disabilities' to help you in communicating with persons with
disabilities.

1. When talking with a person with a disability, speak directly to that person
rather than through a companion or sign language interpreter.

2. When introduced to a person with a disability, it is appropriate to offer to
shake hands. People with limited hand user, or who wear an artificial limb
can usually shake hands. (Shaking hands with the left hand is an acceptable
greeting.)

3. When meeting a person who is visually impaired, always identify yourself
and others who may be with you. When conversing in a group, remember to
identify the person to whom you are speaking.

4. If you offer assistance, wait until the offer is accepted. Then listen to or ask
for instructions.

5. Treat adults as adults. Address people who have disabilities by their first
names only when extending the same familiarity to all others. (Never
patronize people who use wheelchairs by patting them on the head or
shoulder.)

6. Leaning on or hanging on to a person's wheelchair is similar to leaning or
hanging on to a person and is generally considered annoying. The chair is
part of the personal body space of the person who usesit.

7. Listen attentively when you're talking with a person who has difficulty
speaking. Be patient and wait for the person to finish, rather than correcting
or speaking for the person. If necessary, ask short questions that require
short answers, a not or shake of the head. Never pretend to understand if
you are having difficulty doing so. Instead, repeat what you have
understood and allow the person to respond. The response will clue you in
and guide your understanding.

8. When speaking to a person who uses a wheelchair or a person who uses
crutches, place yourself at eyelevel in front of the person to facilitate the
conversation.

9. To get the attention of a person who is deaf, tap the person on the shoulder
or wave your hand. Look directly at the person and speak clearly, slowly,
and expressively to determineif the person can read your lips. Not all
people who are deaf can read lips. For those who do lip-read, be sensitive to
their needs by placing yourself so that you face the light source and keep
hands, cigarettes, and food away from your mouth when speaking.

10. Relax. Don't be embarrassed if you happen to use accepted, common
expressions such as " See you later,"” or "Did you hear about that?' that
seems to relate to a person's disability. Don't be afraid to ask questions
when you're unsure of what to do.

The information for this fact sheet came from three sources: The President's
Committee on Employment of People with Disabilities, Guidelines to Reporting and
Writing About People with Disabilities, produce by the Media Project, Research and
Training Center on Independent Living, 4089 Dole, University of Kansas, Lawrence,
KS 66045, and Ten Commandments of Etiquette for Communicating with People
with disabilities, National Center for Access Unlimited, 155 North Wacker Drive,
Suite 315, Chicago, IL 60606

October 1995
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RESPONDING TO A CRISIS

During an intervention, your safety isamajor consideration. The possibility of injury exists regardless
of your background, experience, and relationship with the partiesin crisis. For that reason, remember
the following safety procedures:

1

2.

11.
12.

13.
14.
15.

If possible, always intervene with a partner. Thisis especially true when there is more than
one person in crisis.

Approach the crisis or potential crisis slowly and carefully. Tae time to survey the
surroundings for clues that might help later. Although time s critical, the precautions you
take at the outset may prevent problems later.

Observe the person(s) in crisis. What are they doing? What must you do immediately to
stabilize the situation? Do it!

Note any objects in the room that could be used in aviolent way. A heavy ashtray or an
innocent pencil could become alethal weapon in the hands of a violent person.

Be aware of all other personsin the room, and note all persons who enter after you arrive.
Assume nothing. Observe both the verbal and nonverbal behavior of everyone in the room.
Be prepared for unexpected behavior of significant others in the immediate area.

Initially step into the area or room only afew feet at atime. Proceed only asfar asit seems
safe.

If possible, have the person sit down. The potential for violence seemsto be lower when
everyone is seated.

Know where the entrances and exits are. Select an appropriate place to sit so you can be safe.
Sit in the following manner: feet solidly on the floor with heels and toes touching the floor;
hands unfolded on your lap; your body leaning slightly forward toward the person. This
position accomplishes two important functions:

e |t givesthe person the feeling that you are attentive to hat is being said and
experienced. Y our body language conveys a sense of interest and concern.

e |t permitsyou to respond immediately should you be physically threatened. Although
crossed-leg, folded-arm position, or asimilarly relaxed position may be comfortable, it
can reduce you ability to respond quickly should an immediate response be needed.

Attempt to speak with the person at eye level.

Avoid standing above the person in an authoritarian or parental manner. If the person
chooses to remain standing, you should remain standing too.

Do not turn your back on the person or allow the person to walk behind you.

Do not position yourself in a corner from which you cannot exit.

Stand in the following manner: feet placed shoulder-width apart; one foot slightly behind the
other; weight on the rear leg; knees dlightly bent; hands folded, but not interlocked, on the
upper abdomen or lower chest; arms unfolded. This unrestricted stance permits instant
response to a physical threat. Hands placed in one’s pockets are suspect, and having to
remove your hands increases your response time. Folded arms can be threatening and can
impede your response. Maintaining your weight on the rear leg with knees slightly bent
permits quick movement in almost any direction without affecting balance.



LAWS/DEFINITIONS

Section 504 of the Rehabilitation Act of 1973 (PL 93-112)

This statute states that no otherwise qualified individual
may, because of his/her disability be denied access to, the
benefits of, or be subject to discrimination by any program
provided by an institution or entity receiving Tfederal
financial assistance. It is Section 504 that prompted the
development of support services for people with
disabilities in institutions of higher learning. It also
prohibits discrimination in admissions procedures,
treatment after admission, and iIn recruitment and testing.
While schools must make appropriate academic adjustments to
permit Tull participation of students with disabilities,
the essential nature and requirements of the course or the
curriculum are not to be altered.

The Americans with Disabilities Act of 1990 (PL 101-336)

The original intent of this Act was to afford people with
disabilities the same rights as those groups listed in the
Civil Rights Act of 1964 (based on race, color, sex,
national origin, and religion). Whether or not any
operational funds are received from the federal government,
the agency/institution/business may not discriminate on the
basis of disability. All people residing in the United
States are covered by this whether or not they are citizens
and without regard to racial or ethnic origin.

Disability

The ADA defines a person with a disability as being someone
with a physical or mental 1mpairment that substantially
limits one or more of his/her major life activities. One
is considered to have a disability 1f he/she presently has
it, has a record of the iImpairment, or 1is regarded as
having i1t.

substantially limits — this means that
in comparison to the ‘‘average” person or
to most people, he/she is unable to, or
is significantly restricted as to the
condition, manner, or duration under
which a major life activity can be
performed



Disability Defined

“Person with disability” means an individual who: (1) has a physical or mental impairment that substantially limits one or more major
life activities; (2) has a record of such an impairment: or (3) is a regarded as having such an impairment.

Physical or Mental Impairment Major Life Activities Record of Impairment Regarded Impaired
Physiological disorder, Mental or Major life The individual has: The individual has:
contagious disease, psychological activities include:
cosmetic disfigurement disorder including:
or anatomical loss in
one or more system:
Neurological Mental retardation Self-care A history of impairment An impairment not limiting
Musculoskeletal Organic brain Manual tasks a major life activity, but is
Respiratory syndrome Walking or treated as disabled by the
Cardiovascular Emotional or mental Seeing covered entity
Reproductive illness Hearing A record of having been
Digestive Specific learning Speaking misclassified as having an No impairment, but is
Genito-urinary disabilities Breathing impairment treated as disabled by the
Hemic Sitting covered entity
Lymphatic Standing
Skin Reaching
Endocrine Thinking
Concentrating
Reading
Interacting with others
Learning
Reproducing
Sleeping
Substance abuse* Working

* Does not include current, illegal drug users.



Mental lliness in the Classroom

There are many types of mental illnesses including anxiety disorders
(Panic Disorder, Post-Traumatic Stress Disorder, Obsessive-Compulsive
Disorder, Social Phobia), personality disorders, bipolar disorders, schizophrenia,
and others; therefore, it is difficult to generalize behaviors resulting from them.
Considered to be physical brain afflictions, they disrupt a student’s ability to think,
feel, and relate to others. According to the National Alliance for the Mentally lIl,
mental illness is more common than cancer, heart disease, or diabetes, and
more than five million Americans suffer from an acute episode of mental iliness
each year.

Students with psychological difficulties are often a challenge to faculty
because the disability itself may be invisible and because their behavior may
range from disruptiveness to indifference. Some conditions may be temporary
while others are chronic, and the behaviors that are manifested in class can be
quite varied. Symptoms that mental illness might be present are: delusions,
hallucinations, cognitive deficits, blunted affect, poverty of speech, anhedonia,
apathy, increased motor activity, or elevated mood. Depression is one of the
most common mental disorders in which a student may present the following: an
appearance of apathy, disinterest, inattention, impaired concentration, irritability,
or fatigue. Anxiety is also a prevalent condition on the college campus and may
fall within normal limits and actually assist in the learning process. However, in
its severe form, it can adversely affect learning by reducing the ability to
concentrate and by distorting perceptions. It may be manifested by constant
talking, complaining, joking, crying, extreme fear, panic, or withdrawal, and the
student may experience lightheadedness, heart palpitations, and/or
hyperventilation. In addition to the many psychological disorders from which
students may suffer, they may also be affected by side effects from the
medications that are prescribed for these conditions. A result of mental illnesses
in the college setting may be inadequate performance of class assignments and
inappropriate classroom behavior. It is important to remember that students with
these disorders have little control over their disabilities.

The rules, laws, and responsibilities for students with psychological
disabilities are the same as those that pertain to students with other types of
disabilities. However, if a student is manifesting behavior that is affecting
classroom management, the following suggestions may be considered:

1. Speak with the student privately about his/her inappropriate conduct.
Clearly state the boundaries of acceptable behavior in your class. It may be
appropriate to have a witness to your conversation.

2. Only speak about the student’s behavior in your class. Do not attempt
to counsel, treat, or diagnose.

3. If threatening behavior occurs, depending upon the severity, refer the
student to the Dean of Student Development, call Security, or dial 911.



4. If the student is registered with the Office for Students with Disabilities
(OSD), the student may be sent to that office. If it is not known if the student is
registered with the OSD, that office may be called, and if the student has signed
a release, the personnel there might be able to discuss the case and provide
suggestions.

5. According to Circles of Care, one should use the following strategies for
managing conflict:

A. Avoid blaming

B. Speak in a calm voice

C. Use clear, short statements to highlight the main points
D. Elicit the student’s point of view

E. Focus on specific behaviors

6. Utilize the attached tips by Circles of Care for Responding to a Crisis,
and Effective Communications in Crises.

7. If the student is requesting assistance, he/she may be referred to one of
the following community resources:

A. Circles of Care Intake Services (24 hours) - 722-5257
B. Crisis Services of Brevard - 631-8944 or 211 (24 hours)



Suggestionsfor Advisors

Please remember that you may not ask studentsif they have a disability. Some disabilities
are obvious, but many, such as learning disabilities, ADD, certain head injuries, diabetes, HIV,
asthma, chemical dependence and other conditions and diseases, might be invisible. The largest
percentage of those disabilitiesis those with learning disabilities and/or ADHD, however, so be
aware of any of the following which might indicate that students have one of these conditions: they
cannot seem to stay still in heir chairs: they do not seem to be paying attention: they say you a
guestion that you just answered: they make inappropriate comments: they are distracted by every
little noise or motion: they mention that they received servicesin the past or were in special classes.

Listen, non-judgmentally, to what the students say about their past academic history,
learning style, health, behavior, family history, hospitalizations, accidents, etc. After establishing a
good rapport, you might want to ask the students if they have ever received tutoring or assistance in
any subject.

L earn students' academic strengths, weaknesses, and interests. Thiswill enable you to assist
them in registering for agood “mix” of classes where they won't be taking all those subjects that
cause problems for them at the same time.

Students with learning disabilities often misperceive the progress they are making in courses
or are overly optimistic concerning how they perform academically. Encouraging students not to
register for courses that might be too difficult for them and not take an overly heavy course load.
Because people with LD’ s often suffer from poor self-esteem, it is more important for the student
to experience success than for him/her to take a heavy course load.

War n students that they might take longer than two years to graduate.

Encour age the student not to major in an areain which he/sheisweak (e.g. astudent who is
weak in math might not want to be a business mgjor)

Make sure that students know what resour ces ar e available on campus and encourage
them to seek help they need (learning lab., the OSD, professors themselves, other students, etc.). If
you don’t know an answer, or if the question is asked outside your area of expertise, refer students to
the proper professional. Tell students what they need to know, but also, write down important
information or give them the information in the form of a brochure.

What might be best for one person might not be best for another. Emphasize to students the
fact that each person isdifferent, and what is appropriate for their friends, might no be the best
thing for them.

Recommend that students take the College Success Skills (SL S 1101) and/or introto
Psych.: Special emphasis (SLS 1211) course. Thisisasmart start for most of them.

Examine your own attitude. How do you feel about people with disabilities? Recognize
your prejudices and work on overcoming them.



DISABILITY CATEGORIES & REASONABLE ACCOMMODATIONS

(from “Handbook for Provision of Services for Students with
Disabilities in the Florida Community College System’)

In all categories, maintaining student confidentiality and
privacy is essential

Hearing Impairment/Deafness: a hearing loss of thirty (30)
decibels or greater, pure tone average of 500, 1000, 2000
Hz, ANSI, unaided, in the better ear. Examples include,
but are not limited to, conductive hearing Impairment or
deafness, sensorineural hearing iImpairment or deafness,
high or low tone hearing loss or deafness, acoustic trauma
hearing loss or deafness.

Reasonable Accommodations
¢ front row seating is advisable

¢ 1T an iInterpreter is used, the student’s view should
include the interpreter and the instructor

¢ the instructor’s face should be within view of the
student, with speech in natural tone, no exaggeration of
lip movement, and no shouting

¢ when using an interpreter, one should speak directly to
the student and not to the iInterpreter

¢ visual aids and the chalkboard should be used to
reinforce spoken presentations, when possible

¢ 1T requested, one should assist the student in
identifying a note-taker

¢ when possible, one should provide the student with class
outlines, lecture notes, lists of new technical terms and
printed transcripts of audio and audio-visual materials

¢ regular written communication with the student is
advisable

¢ if the instructor is in front of a light source, (e.g.,
window) the student may experience difficulty reading
lips

¢ assistive listening devices should be made available to
the students

¢ iInstructors should encourage students to self-disclose in
all categories, the disability relevant to varying
instructional modalities

¢ rooms should remain partially lit when using audio-visual
materials

¢ maintaining student confidentiality and privacy 1is
essential



Visual Impairment/Blindness: disorders in the structure and
function of the eye as manifested by at least one of the
following: visual acuity of 20/70 or less In the better eye
after the best possible correction, or a peripheral field
SO0 constricted that i1t affects one"s ability to function iIn
an educational setting. Examples 1include, but are not
limited to, cataracts, glaucoma, nystagmus, retinal
detachment, retinitis pigmentosa, and strabismus.

Reasonable Accommodations

¢ one should provide iInformation regarding Recordings for
the Blind and Dyslexic

¢ one should provide written materials as early as possible

¢ one should consider using materials which enable students
to use touch or the tactile modality

¢ instructors should allow students to use tape recorders
in class

¢ readers should be provided as necessary

¢ one should be encouraged to provide general aids to
persons who are visually impaired such as magnifiers,
Braille, large print, large print generating software,
voice synthesizers, etc.

¢ instructors should describe the physical arrangement of
the classroom and never change this arrangement without
informing the student

¢ one should orient the student to the Ilocation of
restrooms and other iImportant places on the campus

¢ iInstructors should verbalize while writing on the board

¢ where relevant to 1instruction, one should attempt to
orally explain what is communicated through body language

¢ low vision students benefit from front row seating

¢ In instructor should face the class when speaking

¢ large print copies of classroom materials should be
provided

¢ alternate test formats (e.g., oral testing, additional
time, tape recorded questions, reader) may be necessary

Psychological/Emotional Disorders: a specific condition
with certain sets of symptoms which are defined iIn the
Diagnostic and Statistical Manual of Mental Disorders (DSM
IV). This manual is used by psychiatrists for determining
diagnosis, treatment, 1insurance, and medication coverage.




These disorders may be hidden or, 1i1n fact, latent.
Examples include, but are not Hlimited to, the following:
Attention Deficit Hyperactivity Disorder (ADHD),
schizophrenia, autism, anxiety disorders, memory disorders,
personality disorders, depression, eating disorders post-
traumatic stress disorder, substance dependence, etc.

Reasonable Accommodations
¢ extended time may be needed on classroom tests
¢ quiet, distraction free testing area

¢ discussion with the student regarding appropriate
classroom behavior and expectations may be warranted

¢ referral to mental health provider may be necessary

¢ consistency with communication and interaction styles
with students iIs recommended

¢ students should be encouraged to keep a routine

Speech Impairments: disorders of language, articulation,
fluency, or voice which interfere with communication, pre-
academic or academic learning, vocational training, or

social adjustment. Examples include, but are not limited
to, the following: cleft lip and/or palate with speech
impairment, stammering, stuttering, laryngectomy, or
aphasia.

Reasonable Accommodations

¢ written speeches may be a possible alternative to oral
presentations required in class

¢ provide the opportunity without compelling students to
speak In class

¢ permit students the time required to express themselves
without unsolicited aid in Ffilling iIn gaps 1in their
speech

¢ encourage students to repeat statements to provide
clarity

¢ address students naturally

¢ a possible course substitution for the required speech
class may be considered

Physical Impairments: This disability may be one with
partial or total paralysis, amputation or severe Injury,
arthritis, active sickle cell disease, muscular dystrophy,
multiple sclerosis, polio, cancer, AIDS, cerebral palsy,
head injury, or spinal cord injury. This category may also




include such hidden disabilities as pulmonary disease,
respiratory disorders, lupus, or epilepsy.

Reasonable Accommodations

*

*

one should be familiar with the building’s emergency
evacuation plan and assure that 1t 1i1s manageable for
students who are physically disabled

the instructor should permit the use of a note-taker or
tape recorder

students with hand-function limitations may have
difficulties both in the laboratory and in the classroom,
doing 1in-class writing assignments and taking written
tests

instructors may give oral tests

students may need a scribe/amanuensis

students may need extended time on tests and/or
assignments

adaptive equipment/furniture may be requested and
provided, where possible

Learning Disabilities: See Learning Disabilities section of

binder



A.D.D. andthe
COLLEGE STUDENT

In the book ADD and the College Student, Patricia Quinn, M.D., lists

strategies that the entering college student should explore:

» Learnto use electronic devices like beepers, personal digital
assistants, and timers to remind you of things throughout the
day.

Wear earplugs or headphones.

Use white-noise machines to block out distracting noises.

Use adaily planner.

Use alarge wall calendar to get a short- and long-term visual

picture of what you have to do.

Understand the importance of daily rituals and routines.

Develop a schedule with regular sleep, eating, exercise, and

study times.

Plan for transition: Take time to wake up and do your

morning routine. Set aside time to settle down and get ready

to fall asleep. Take timeto gather books and belongings for
class.

» Establish aregular time and place to study.

» Plan for long-term projects. Divide a project into smaller
pieces, estimate the time required for each piece of the
project, and make deadlines for each piece as well asfor the
entire project.

VV VVVY
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It is up the student to make his disability known to the college---and
to ask for help. Contact the Office for Students with Disabilities on
your campus.



Students with Attention Deficit Disorder

Implications of Attention Deficit Disorder in the
Postsecondary Education Setting

Attention Deficit Disorder (ADD) is a neurological disability characterized by
difficulties with tasks involving executive function. ADD may impact some or all of
the following:

Planning skills
Organizational skills
Selective attention
Maintenance of attention
Impulse control

Students with ADD may have difficulty maintaining their attention for a long
period of time or "screening out" unimportant stimuli in the environment. These
students may also have difficulty keeping up with materials, organizing
information in a meaningful way, or planning a project or paper. Attention Deficit
Disorder is often treated with stimulant medications but behavioral interventions
are also recommended. Students with ADD often benefit from external supports
such as the use of day planners or personal digital assistants and coaching.
Breaking tasks down into manageable parts is also helpful.



Students Who Are Blind or
Have Low Vision

Implications of Blindness and Vision Loss in the
Postsecondary Education Setting

The impact that vision loss has on learning and the accommodation process will
vary. Some of the factors that influence those variations are:

e Age of onset of the vision loss

e Severity of loss

e Type of loss

e Educational setting

e Opportunities for training and exposure to assistive technologies

Vision loss may be described in various ways. Here are the most common terms
used to refer to a person with vision loss.

e "Blindness" - the term "blind" is usually used to describe a person who is
more likely to rely on auditory or tactile means of accessing information
such as audio tapes or braille.

e "Low vision" - the term "low vision" is usually used to describe a level of
vision loss in which the person can use residual sight to benefit from large
print and closer proximity.

o "Legally blind" - A person is said to be "legally blind" if his or her corrected
vision is no better than 20/200.

Of primary concern to students with vision loss is access to information. A delay
in gaining access to syllabi, handouts, and textbooks can have a major impact on
a student's ability to perform in a class. It is therefore critical that these students
have access to information in a timely manner. The methods that students use to
access written materials will vary depending on their type of vision loss, personal
preferences, and educational background. Students with low vision will likely
prefer large print and magnification devices. Among students who are blind,
some prefer to access information through auditory means and others prefer to
use braille. Because of these differences, it is important to work with the student
to determine the course of action needed to ensure accessibility of the materials
you use in your course.



Students Who Are Blind or
Have Low Vision
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Tips for Teaching Students Who Are Blind or
Have Low Vision

Initial Preparations for the Semester:

o Be ready to provide reading lists, the course syllabus and assignments in
advance. This will allow the student time to have the materials translated
into braille, read on tape, or printed in large print.

e The student may need information about the physical layout of the
classroom. This is especially important if there are any changes from one
class period to the next. Also consider any obstacles that might present a
problem.

o Be prepared to change seating arrangements if necessary to improve the
students' ability to see you or others. If the student has low vision, a seat
in the front of the room may greatly improve his or her ability to participate
effectively.

« Consider the impact of the lighting on the student's ability to see. Avoid
standing in front of a light source as this may cause a glare and make
seeing you more difficult.

« If aclassis moved or cancelled, remember that a note on the board or
door may not be sufficient notification for a student with vision loss. Make
sure that the message is delivered effectively to the student.

« Keep in mind that students may be oriented to take a specific route to
class each time. If unexpected barriers occur (such as construction on a
sidewalk), the student may have to seek assistance from someone to find
an alternate route. Most students will be aware of time restrictions and will
schedule their classes accordingly. Some barriers, however, are
unpredictable. These barriers may result in tardiness on the student's part.



Students Who Are Blind or
Have Low Vision
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Considerations for Instruction During the Semester:

o Allow students to record lectures on tape. Laws that entitle people with
disabilities equal access entitle students to tape record lectures. If you are
concerned about copyrighted materials or materials that you plan to
publish in the future, you may wish to have the student sign an agreement
not to release the recording or to erase it at the end of the semester.

o Be aware that some students may choose to use note-taking devices that
make some noise. Some of these devices may include a braille writer, a
laptop computer, or a slate and stylus. Seating arrangements can be
discussed to minimize the impact on other students of the sound of these
devices.

e When providing handouts, make sure the copies are legible. Black print on
white paper provides the best contrast for most students. Be prepared to
make large print copies or provide handouts on a computer diskette if
requested.

o If you are using the blackboard or other visual aids, describe verbally what
you are showing to the class. Be specific in your descriptions. It is ideal to
provide the information that is included on your visual aids or overheads to
the student in an accessible format before the class period.

e When pointing to an object of discussion, use the name of the object
instead of "this" or "that." For students with low vision, place the object in a
location where there is good lighting and contrast. For students who are
blind, make objects available for them to explore more fully before or after
class.



Students Who Are Blind or
Have Low Vision
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If you are reading from a textbook in class, remember that the page
numbers in your copy may not correspond to large print or braille versions.
In addition to giving the page number, also provide descriptive information
about the section you are reading, such as "the fourth paragraph in
Chapter 6."

When planning field trips or laboratory activities, remember that students
may need to make arrangements for a sighted guide or may need to
become familiar with the new setting in advance. Inform students well in
advance of such activities.

Your academic standards or course content should not be modified. You
may need to modify the presentation of the materials and the form of
student evaluation, but hold all students to the same standards of
competencies. This ensures that all students receive the same quality of
education.

Guidelines for Preparing and Administering Exams:

Discuss plans for modifying testing procedures prior to the first exam.
Consider factors such as extended time, the availability of adaptive
equipment, and a distraction-free location for taking the exam.

Remember that the use of adaptive equipment or an alternate format such
as audiotape, large print or braille takes extra time. Be prepared to provide
up to double the time the test would take for a sighted student.



Students Who Are Blind or
Have Low Vision
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o Determine which format will work best for your student. The student may
choose to get the exam in braille, in regular print (and use a magnification
device), in large print, or on a computer diskette. Some students may
prefer having the test read onto an audiotape or by a live reader.

o Consider how students will record their answers to the exam as well. They
may write their answers on an answer sheet or directly on the test. They
may prefer to record their answers on an audiotape or type them on a
computer. Recognize that it may take time to get the information
transferred into a format that you can grade.

(from Make a Difference: Tips for Teaching Students Who Are Blind or Have Low
Vision)
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New Student Checklist
1.Application: If you've never taken acredited class from BCC, complete a BCC application.

2. Fee: Pay aone-time fee at the Cashier’s Office: in Cocoa (Bldg 11-204); Melbourne (Bldg 1-
108); Palm Bay (Bldgl-115); Titusville (Bldg 3).

3. Submit: Application stamped “Paid” to Admissions Office: in Cocoa (Bldg 11-238);
Melbourne (Bldg 1-143); Palm Bay (Bldg 1-116); Titusville (Bldg 3).

4. Transcripts. Request all transcripts including colleges, high school, and/or GED be sent
To BCC Admission: for Cocoa- 1519 Clearlake Rd., Cocoa, FL 32922;. for Melbourne-
3865 N. Wickham Rd., Melbourne, FL 32935; for Palm Bay- 250 Community College Pkwy., Palm
Bay, FL 32909; for Titusville- 1311 N. US#1, Titusville, FL 32796.

5. Financial Aid and Veterans: If desired, file online ASAP www.fafsa.ed.gov or pick up a
Financial Aid application in Cocoa (Bldg 11-209); in Melbourne (Bldg 1-137); Palm Bay
(Bldg 1-116); in Titusville (Bldg 3). Veterans should contact the VA Office in Cocoa (Bldg
11-207); Melbourne (Bldg 10-209).

6. Disability Documentation: Bring documentation of your disability to your campus Office
for Students with disAbilities (OSD) and complete forms to register with the office in Cocoa (Bldg 9-
119), 433-7295, in Melbourne (Bldg 10-239) 433-5650, in Palm Bay (Bldg 2-159) 433-5172, in
Titusville (Bldg 3-124) 433-5017.

7. Placement Tests. Schedule and take the CPT (degree seeking) or TABE (vocational) by
making an appointment in the OSD.

8. Orientation:. MANDATORY': Visit site www.brevardcc.edu, click on Student Services, then
orientation, and bring your certificate of completion to Admissions, OR call Admissions: in Cocoa
433-7300; in Melbourne 433-5550; in Palm Bay 433-5175; in Titusville 433-5100; to determine the
orientation date for each campus.

9. Register for Classes: Please register at the Office for Students with Disabilities.

10. Pay Fees. At Cashier’s Office or charge fees by credit card and call: in Cocoa 433-7615; in Melbourne
433-5508; in Palm Bay 433-5188; in Titusville 433-5050.

11. Buy Books/Supplies: Bring your class schedule to the BCC campus where your classis held. (Texts
for the virtual classes are available on all campuses.) Having your class schedule will ensure that you
purchase the correct text by enabling you to match your course and section number to the appropriate
ID card on the bookstore shelf. If needed, a bookstore employee will help you locate your books.

12. Student I1D/Library Card: Bring photo ID to the circulation desk of the Library: in Cocoa-Bldg 12,
in Melbourne-Bldg 2, in Palm Bay-Bldg 2, in Titusville-Bldg 5 to pick up your FREE card.

13. Parking Decal: Pick up your FREE and MANDATORY deca from Campus Security: in Cocoa
(Bldg 14-181), in Melbourne (Bldg 1-107), in PAm Bay (Bldg 1-111), in Titusville (Bldg 1-174).
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Students Who Are Deaf or Hard of Hearing

Implications of Hearing Loss in the Postsecondary
Education Setting

People with hearing loss make up a very diverse group. The impact of a hearing
loss will vary from person to person. There are several factors that contribute to
the diversity among people who are deaf or hard of hearing. Some of these
factors are:

e Age of onset of hearing loss
o Degree of hearing loss

e Communication method

e Type of educational program(s) attended

Though differences exist among the members of this population, access to
communication is of primary concern to all students with hearing loss. These
students may use an interpreter, a notetaking service, or an assistive listening
device to ensure access to communication. Another area of concern for some
students relates to proficiency in English. Some of the implications on written
language and reading are described in the following sections.



Students Who Are Deaf or Hard of Hearing

Implications of Hearing Loss on Written Language

Many students who are deaf or hard of hearing will use English with the same
proficiency as their hearing peers. It is helpful, however, for educators to be
aware of some of the areas in which hearing loss can have an impact on written
language and reading.

Students Who Use American Sign Language

For people who have grown up using American Sign Language, English is a
second language. These students will face many of the same challenges faced
by international students. A review of materials on teaching English as a second
language may help faculty members who have students who use American Sign
Language. As is the case for anyone writing in their non-native language, certain
errors are likely to occur. An understanding of how ASL differs from English may
help you understand the errors that sometimes occur in the writing of people who
are deaf.

Word order. The grammar and structure of ASL is more similar to the romance
languages that to English. Since the word order differs from English, word order
may be reversed in writing.

Verb choice and tense. In ASL, there are no "endings" added to verbs to change
the tense. Instead, past tense and future tense are indicated by separate signs.
Sometimes the words for these signs are incorporated into written English.

Gender references. There are not separate signs in ASL for "he" or "she," "his" or
"her,” or "him" or "her." Some native ASL users do not use these gender
references with the same fluency that native English speakers do.

Idiomatic expressions from ASL. Like other languages, ASL has its own idiomatic
expressions. Just as English speakers may make the mistake of using the
phrase "catch a cold" in another language, people who are deaf may mistakenly
incorporate idiomatic expressions from ASL into their written English.



Students Who Are Deaf or Hard of Hearing

StudentsWho Are Hard of Hearing

People who are hard of hearing usually do not learn sign language, but instead
use amplification devices such as hearing aids to communicate. Sometimes
errors occur in written language that are reflective of the hearing loss. For
example, if a person does not hear high frequency sounds, he or she will not
hear the "s" sound and it may, therefore, be more difficult to master the rules of
grammar related to forming plurals. This may be evident in written language.

Students Who Speechread

Hearing children pick up language passively through interactions with parents
and incidental learning. If a child is deaf, even if he or she speechreads,
communication must be more deliberate. For people who are born deaf,
language acquisition will be delayed and this delay may impact fluency later in
life.

Implications for Reading Comprehension

Because of the delay in language acquisition or the fact that English is the
student's second language, general comprehension may be below that of hearing
peers. The student may be less familiar with English idioms or figures of speech.
Idiomatic expressions are usually learned through incidental learning. These
students also may be less familiar with concepts or subjects outside their realm
of experience. For example, phrases that were heard on television prior to
captioning, like "plop, plop, fizz, fizz" or references to radio programs or musical
instruments, may require additional explanation for a student who is deaf or hard
of hearing.



Students Who Are Deaf or Hard of Hearing

Tips for Teaching Students Who Are Deaf or Hard of Hearing
The Classroom Environment:

« Standing in front of a light source puts your face in a shadow, making it
very difficult to speechread you.

e Try to avoid speaking any time the student can't see your face, such as
when you write on the board or walk around the room.

« When using an overhead projector, stand to the side of the projector so
that it doesn't block your face.

e If a PA microphone is used in a large classroom, keep the microphone
below the mouth to facilitate speechreading.

e Use visual aids whenever possible.

e When referring to items on the board, try to be specific about the word or
phrase you're making reference to by pointing directly to it.

« When showing a videotape to the class, make sure it is captioned and that
the television has a decoder. Make sure any videos you purchase are
captioned. Videos may be ‘open captioned' (always visible) or 'closed
captioned' (visible only when a decoder reveals them). Your disability
services office may have the ability to caption some videos.

« Be aware of the noise level. Students who are hard of hearing, whether or
not they are using an assistive listening device, may be very sensitive to
environmental sounds, which tend to 'mask’ speech. Background noise
should be kept to a minimum.



Students Who Are Deaf or Hard of Hearing

Communication Issues:

The deaf or hard of hearing students you have in your class may use sign
language, speech, or a combination of the two. It is best not to make
assumptions about how a student will communicate.

Students who are deaf or hard of hearing receive information in various
ways: through an interpreter, through speechreading, through an assistive
listening device (ALD), real-time captioning, TypeWell, C-Print or a similar
system of speech-to-print transcription.

Sometimes students use a combination of methods (for example, ALD and
C-Print).

Having a student who is deaf or hard of hearing in your class does not
mean you have to learn sign language. Although it is preferable for you to
learn some fingerspelling or some sign language (perhaps being able to
say, "My name is..." or "Good morning. How are you?") to help put the
student at ease, it is not expected that teachers who only occasionally
have deaf or hard of hearing students in their classroom will learn to sign.
Interpreters will be provided upon request to facilitate the communication
in the classroom (or the lab, field trips, etc).

Using Interpreters:

An interpreter is a certified professional who facilitates communication and
conveys all auditory and signed information so that both hearing and deaf
individuals may fully interact. There are many types of interpreters, including
American Sign Language (ASL), oral, tactile, and cued speech.

Interpreters are bound by a professional code of ethics which includes the
requirement to keep all assignment-related information confidential.

The interpreter in there to facilitate communication. Don't ask him or her to
proctor a test or pass out papers, as this makes it impossible to interpret
at the same time.

Avoid private conversations with the interpreter or others in the presence
of deaf persons, as everything you say will be interpreted.

(Adapted from Make a Difference: Tips for Teaching Students Who Are Deaf or
Hard of Hearing).



L earning Disabilities-Some Definitions

The federal government has defined learning disabilitiesin Public Law 92-142 (The
Education of All Handicapped Children Act) and IDEA (Individuals with Disabilities
Education Act) asfollows:

“Specific learning disability means a disorder in one or more of the basic
psychological processesinvolved in understanding or in using language, spoken,
or written, which may manifest itself in an imperfect ability to listen, think, speak,
write, spell, or to do mathematic calculations.”

A learning disability (LD) isalife-long disorder, which affects the manner in which
individuals with normal or above aver age intelligence select, retain, and express
information. Incoming or outgoing information may become scrambled as it travels
between the senses and the brain.

In adults, leaning disabilities are commonly recognized as deficits in one or more of the
following academic areas.

___Comprehension
__Written expression
___Math computation
__Spelling
___Problems solving

Less frequent, but no less troublesome, are problems with organizational skills, time
management, and social skills. Many adults with learning disabilities may also have
language-based and /or perceptual processing problems.






Differences in Laws between High School and College

1. IDEA (Individuals with Disabilities Education Act) — All people needing special
education services until age 22 or graduation from high school are covered. The purposeis
to provide financial aid to states that provide a free and appropriate public education in the
least restrictive environment to eligible students with disabilities, including special
education and related services. A multidisciplinary team decidesif a student meets
eligibility requirements. An IEP (Individual Education Plan) iswritten.

2. Section 504 of the Rehabilitation Act of 1973 — All ages and grade levels are covered by
this law including those in postsecondary institutions. Thisisacivil rights law that
protects people who have disabilities in programs that receive federal financial assistance.
A person is considered disabled if he/she has/had a physical or mental impairment which
substantially limits amajor life activity, or is regarded as having adisability. Thisrequires
provision of afree and appropriate public education to eligible students. A 504 planis
written in elementary or high school.

3. Americans With Disabilities Act of 1990 (ADA) — All ages and grade levels are covered
by thislaw including those in postsecondary institutions. This law attempts to eliminate
discrimination against individuals with disabilities. All programsin a postsecondary
setting must be accessible if thereisn’t an undue hardship to provideit. A personis
considered disabled if he/she has/had a physical or mental impairment that substantially
limitsamajor life activity, or isregarded as having a disability.

Accommodationsin High School Accommodations in Postsecondary Education

Accommodations are written into
IEP' s or 504 plans.

One must self-identify, provide
documentation according to
institutional requirements, & work
with the OSD in determining
accommodations.

Accommodations/modifications are
provided based upon |EP or 504
team decisions.

Accommodations requested by the
student are provided on an individual
basis to ensure equal accessto the
programs and activities.

Teachers are informed about the
the accommodations required.

Students must request that their instructors
be informed, or they must inform them
themselves.

Most information is accessible by the
parents, particularly if the student is
aminor.

Information is protected under FERPA
(Family Educational Rights and Privacy
Act of 1974).

The parent or guardian is the primary
advocate.

The student is the primary advocate.



Differences in Laws between High School and College

Accommodations in High School

Accommodations in Postsecondary Education

The student’ stime is structured by others.
Parents and teachers will remind students
of responsihilities.

Students must manage their own time and
set priorities.

Most classes are arranged for the student.
Students do not have the primary
responsibility for knowing what they need
to graduate. Classes are small.

Students set their own schedulesin
consultation with an advisor. Classes
may be large. The student has the
primary responsibility for knowing
what he/she needs to graduate.

Teachers may approach studentsiif they believe
the students need assistance. They usually remind
students of due dates and assignments.

Instructors are helpful, but students
must request assistance. Students must
keep track of due dates and assignments.

The curriculum may be modified for
students with disabilities.

Accommodations/services may be granted
up until they impact the curriculum.



Disability Law

An Introduction to Disability Law and Higher Education

The two pieces of legislation that are considered primary in protecting the rights
of students with disabilities in postsecondary education settings are Section 504
of the Rehabilitation Act of 1973 and the Americans with Disabilities Act. These
are civil rights laws that protect the rights of people with disabilities to participate
fully in the programs and activities of public entities—including postsecondary
institutions. These laws further require that postsecondary institutions make
reasonable accommodations to provide students with disabilities equal
opportunities to participate. "A person with a disability" is defined by the
Americans with Disabilities Act as having "a physical or mental impairment that
substantially limits one or more of the major life activities of such individual; a
record of such an impairment; or being regarded as having such an impairment.”
In both Section 504 and the ADA, physical access and program access are
covered.

Accommodations provided in a postsecondary education setting may include
academic adjustments and auxilliary aids and services. Academic adjustments
are changes such as:

reduced course loads

course substitution or waiver

extra time on exams

provision of exams in a reduced-distraction setting
extension of time to complete assignments
extension of time allowed for degree completion
permission to tape record classes
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Disability Law

Auxilliary aids and services may include but are not limited to:

materials on tape, in braille, or in large print
notetakers

interpreters

readers

talking calculators

open and closed captioning

voice synthesizers

raised-line drawings

assistive listening devices

Institutions are not required to provide accommodations that "fundamentally
alter" the requirements or nature of a program or activity, create a safety risk, or
create an undue administrative or financial burden
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Students with Dual Sensory Disabilities
(Deaf-Blindness)

Implications of Dual Sensory Disabilities in the
Postsecondary Education Setting

A dual sensory disability involves the presence of hearing loss and vision loss.
The amount of hearing and vision loss may vary leading to differing needs for
accommodations. Here are the different configurations that may occur with the
preferred communication method for each.

A student who has some residual vision, but has little or no hearing:

e may prefer signed communication at a close range.
e may prefer large print or devices that magnify print.

A student who has some residual hearing, but little or no vision:
e may prefer to use amplification such as an assistive listening device.
« may prefer braille or depending on hearing loss, may be able to access
audio-taped information if amplified.
A student with severe hearing loss and vision loss:
e may prefer tactile signed communication where the student places his or

her hands on the hand of the person communicating with him.
o will likely prefer braille.

N



Students with Dual Sensory Disabilities
(Deaf-Blindness)
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Tips for Teaching Students with Dual Sensory Disabilities

Because the recommended teaching strategies depend in large part on the
student’s residual sight or hearing, it would be difficult to list all of the possible
suggestions here. It may be helpful to review the sections on teaching students
who are deaf and hard of hearing and on teaching students who are blind or who
have low vision. Remember that some of the accommodations suggested in
those sections may not work for these students. It is, as always, important to
work closely with the student and the disability services office to learn what will
work best for this particular student.




Brevard Community College
Office for Students with Disabilities
Education Plan

Name:

1. What was your favorite subject in high school?

2. What was your least favorite subject?

3. What are your strengths?

4. What are your weaknesses?

5. Are you presently employed? ~~ Where?
As what? How many hours/week?
6. What is your major? AA AS
Voc. Cert.
7. Do you think your study skills are adequate? ~ Why or why not?

8. What do you like to do for fun?

9. What do you hope to accomplish at BCC?

10. What grades do you expect to receive?

11. What would you like to be doing in 6 years?

12. What do your relatives think about your goals?

13. In what way do you believe that the OSD can help you?

5/03
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OFFICE FOR STUDENTSWITH DISABILITIES
FREQUENTLY ASKED QUESTIONS (FAQ)

What is the Office for Students with disAbilities (OSD)? Thisis the office that
is responsible for providing services and accommodations for students with
documented disabilities.
What types of disabilities do you serve? The OSD serves people with any
disability that significantly impacts a major life function. These can be mental
illnesses such as schizophrenia, bipolar disorder, depression or anxiety, physical
disabilities and diseases such as cerebral palsy, cancer, heart disease, or diabetes,
hearing impairments, visual impairments, attention deficit disorder, autism or
Asperger’s syndrome, or learning disabilities
How do I sign up? Visit your campus OSD, sign the necessary forms, and
provide documentation of your disability.

a. Titusville: bldg. 3, room 124 — 433-5017

b. Cocoa: bldg. 9, room 108 — 433-7295

c. Melbourne: bldg. 10, room 239 — 433-5650

d. Palm Bay: bldg. 2, room 159 — 433-5172
What is an accommodation? An accommodation is something a student is
legally entitled to receive because of a documented disability. It evensthe
playing field; it does not lower it.
What type of documentation do | need? The OSD needs documentation from a
qualified professional describing your disability, listing functional limitations, and
giving recommended accommodations. Documentation guidelines can be found
on the OSD website at http://www.brevardcc.edu/osd
Why do | need documentation? Can’t you see my disability? Legaly, the
OSD needs documentation to prove that you have alegal disability. Additionally,
most disabilities are “invisible.” For most people with disabilities, you cannot tell
that they have one by looking at them.
Won’t you provide my documentation? No. At the college level, that is up to
the student, although LD testing is available for some students at the college.
Will everyone know | am registered with the OSD? No. All information is
kept confidential unless you give permission to release it. Nothing goes on your
transcript or diplomaindicating that you received OSD services.
Will I have to attend special classes? No. You will attend the same classes and
do the same work as everyone else.
Can my mother call to see how I’'m doing? Only if you write your mother’s
name on arelease form will OSD personnel talk to her. Otherwise, they will not.
Will my teachers be notified of my disability? At the beginning of every
semester, you will have to tell the OSD personnel which teachers you want
notified. The Teacher Notification forms that are sent state that you are registered
with the OSD and they list your services’laccommodations. They do not say
anything about your disability.
What do | do if | want to take a test in the OSD? First of all, testing in the
OSD would have to be one of your accommodations. Then, you would have to
request that a Teacher Notification form be sent to the instructor of the course you
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want testing accommodationsin. You would remind the teacher afew days ahead
of time to send the test to the OSD. Y ou would make an appointment in the OSD
to take your test at the same time the class takes it unless other provisions have
been approved by your instructor. On the day of the test, you would report to the
OSD rather than to class.

If testing in a quiet room is one of my accommodations, do | have to take my
tests in the OSD? No. Whether or not to use your accommodations is up to
you. Additionally, as long as you receive your test in a quiet room, your
accommodation has been met. This could conceivably be in an instructor’s office
or some other quiet place.

If I decide not to use my accommodations for a test and | fail the test, may |
take it over again with my accommodations? No. Accommodations are not
retroactive.

What if | change my mind during the semester and | decide | want a teacher
notified? You may request a Teacher Notification form be sent out at any time
during the semester up until the last week of classes. No Teacher Notifications
will be sent out the last week of a semester.

What if | decide that | want to use my accommodations for my finals when |
have not used them all semester? Accommodations for finals are for people
who have used their accommodations all semester.

How long does it take to get approved for accommodations? The OSD needs
at least two weeks for accommodations to be approved.

Can | be made to use my accommodations? No. Itisup to you whether or not
to use your accommodations.

Can a teacher decide that | cannot have my approved accommodations? No.

Contact the OSD if this occurs.

I heard that some BCC students have been tested for a learning disability.

Am | entitled to be tested, too? Possibly. Learning disability testing is an extra
service that BCC provides to some students.

What is a learning disability? It is alifelong disorder that affects people with
average or above average intelligence in the way they take in, retain, or express
information. There are many different types of learning disabilities.

If 1 have a learning disability, is that the same as being “slow?” No. One
must have average or above average intelligence to be diagnosed with a learning
disability.

How do | know if I have a learning disability? If you know you are smart and
you are having trouble in one subject area, you might have one. There are severa
checklists that can be obtained in your campus OSD that you may use and you
may also talk with the Director at 433-5598 or with one of the learning disability
specidlists: Titusville and Cocoa, 433-7297 or Melbourne and Pam Bay, 433-
5756.

Who is KAT? Kat isBCC'sfacility dog. Unlike other helper type dogs, she may
be petted. She lives on the Palm Bay campus and anyone there may receive her
help in lowering anxiety.

What is a seeing eye dog or helper dog? Thisanimal works for his’her owner in
assisting that person in remaining independent. The dog is not to be petted, fed,
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or talked to without the owner’s permission. Unlike pets, this animal is permitted
in classes and other such facilities.

My friend received different accommodations than | did. We both have
learning disabilities. Shouldn’t the accommodations have been the same?
There are many types of learning disabilities. Your accommodations will fit your
specific one.

I have a psychological disorder. Do I still need to behave in class? Yes. A
disability does not excuse a student from abiding by the Code of Conduct.

Won’t | automatically receive the same accommodations | received in high
school? Not necessarily. The laws change from high school to post-high school.
New documentation may be required and the curriculum may not be altered on
the college level.

What if | have a temporary disability such as a broken arm? Can | receive
services? Although thisisnot alegal disability, at BCC, the OSD will assist you.
What do | do if | have a problem with an instructor or an instructor refuses
to let me use my accommodations? First, you would make an appointment with
the instructor to talk about it in private. Then, if the situation is not resolved, tell
an OSD employee.

Does the OSD provide any tutoring? Tutoring is available for all BCC students
in the learning labs. Individual tutoring is available in some OSD’s in English
and math.
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Brevard Community College
Office for Students with Disabilities
Cheating Policy

The Office for Students with Disabilities on every campus will not tolerate
cheating and/or academic dishonesty in any form. If anyone is caught cheating on
atest or examination, that test/examination will immediately be taken away from
the student and returned to the student’s instructor. Any other type of academic
dishonesty will be reported to the instructor to be dealt with by that particular
faculty member. The Brevard Community College Catalog contains a section
pertaining to the Student Code of Conduct and Academic Dishonesty Cases. The
same policies will be followed with cases of students who have disabilities as with
any other students.

| understand the statements above and pledge not to commit any form of academic
dishonesty while in the Office for Students with Disabilities.

Print Name Date

Signature “B” ldentification Number
12/04



Office for Students with Disabilities
Documentation Form

(To be completed by certified health professional only)

Name of Student Social Sec. # or B Number

Specific Diagnosis (medical, DSM 1V, etc.)

Current Symptoms

Prescribed Medications

Side Effects

Effect(s) on Student’s College Attendance

Suggested Accommodation(s)/Auxiliary Aid(s)

Name of Physician or Health Professional (Print)

Date

Title/Professional Credentials/Area of Specialization/Licensure

Address

Phone Number Signature



Office for Students with Disabilities
Documentation Guidelines

Welcome to the Office for Students with Disabilities (OSD).
It Is the mission of our office to furnish the support
services and devices necessary fTor all students with
disabilities to achieve their educational goals.

To be eligible for accommodation(s) through the O0SD, each
student must satisfy the definition of a disability as
established by the Americans with Disabilities Act of 1990
and Section 504 of the Rehabilitation Act of 1973. Section
504 defines a disability as a condition which substantially
limits one or more of the major life activities such as
walking, seeing, hearing, breathing, learning, caring for
oneself, working, and several others. To be eligible for
services through the 0SD, students must provide appropriate
documentation of the disability that demonstrates an
accompanying substantial limitation to one or more major
life activity.

It is the responsibility of the student to bring

documentation of the disability to the O0OSD. The
documentation must be submitted before any services/devices
can be provided. This documentation must meet certain

guidelines:

(1) Documentation should be written on letterhead
stationery and include the diagnostician’s name, title,
professional credentials, date, and signature. Notes on
prescription pads will not be accepted.

(2) The professionals conducting the assessment or
certifying the diagnosis must be qualified to do so.

(3) The specific diagnosis of the disability must be
clearly stated and explained, not vague or inconclusive.
For example a DSM IV diagnosis should be provided for any
mental illness; visual acuity should be provided for a
visual impairment; an audiologic report should be provided
for a hearing impairment; and a comprehensive psychological
evaluation and achievement testing should be included to
document learning disabilities.



(4) The report should address the degree of current
functional loss and/or limitation(s) of the disability. It
should state the current symptoms of the disorder, and
include anticipated effects of the limitations within an
academic setting.

(5) IT possible, the documentation should include suggested
accommodation(s) and/or auxiliary aid(s) for the student.

(6) IT medication(s) are taken, these should be listed, as
well as their potential side effects.

(7) The documentation should be from within the last three
years. However, the OSD reserves the right to make
modifications to this time frame or any of the above
guidelines, on an individual basis.
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Brevard Community College
Office for Students with Disabilities
Education Plan

Name:

1. What was your favorite subject in high school ?

2. What was your |east favorite subject?

3. What are your strengths?

4. What are your weaknesses?

5. Areyou presently employed? ~ Where?
Aswhat? How many hours/week?
6. What isyour mgjor? AA AS
Voc. Cert.

7. Do you think your study skills are adequate? Why or why not?

8. What do you like to do for fun?

9. What do you hope to accomplish at BCC?

10. What grades do you expect to receive?

11. What would you like to be doing in 6 years?

12. What do your relatives think about your goals?

13. In what way do you believe that the OSD can help you?







Brevard Community College
Officefor Studentswith Disabilities

Intake Form
Name: Date: E-mail Address:
Student I.D. (B) Number: Telephone # :
Local Address: Permanent Address:
Program of Study: *Nature of Primary Disability/Handicap:
Will you need assistance in case of an emergency when evacuation is necessary? __Yes ___ No

If you have a disability, you may be eligible for certain reasonable accommodations. To receive these accommodations, you are asked to provide
more specific information by completing the remainder of thisform. Letters of verification can be obtained from individuals such as attending
physicians, learning disabilities specialists, counselors from the Division of Blind Services, the Office of Vocational Rehabilitation and the
Veteran's Administration.

Accommodations

As a student with a disability, are you in need of specific equipment/furniture to assist you in continuing your
education? yes no If yes, please specify:

As astudent with a disahility, are you requesting special accommodations/services in order to enable you to continue
your education? yes no. Accommodations requested: (your documentation must support your request).

Agencies of which you are aclient (e.g. Division of Blind Services, Office of Vocational Rehabilitation, Veteran's
Administration, etc):

1. Agency Name:
Address:
Counselor Name: Phone: Date:
Comments:

2. Agency Name:
Address:
Counselor Name: Phone: Date:
Comments:

Approved Accommodations for Brevard Community College:

Authorized Sgnature Date
Certification
Auxiliary learning aid assistance requested is not available to me from any state or federal program responsible for such assistance.
If currently aclient of another agency, | will inform this office if financial benefits for auxiliary aids are changed, and in any event
I will contact, or | authorize permission to be referred to, another appropriate agency for possible sponsorship and will inform this
office of the results of the meeting. | have read thisform and under stand the accommodations/ser vices that
will be provided.

Student’ s Signature Date
*Note: See reverse side for description of disabilities/handicaps.



Natur e of Disability

In order to provide accommodations to students with disabilities, BCC is asking for voluntary self-identification of
students with a specific disability. Thisinformation will be kept confidential and will be used for the purpose of aiding
you, the student, to achieve your fullest potential while enrolled in postsecondary education.

*Please indicate with a“P”, your primary disability, and an “S’ for other disabilities.

() Visual Impairment: Disorders in the structure and function of the eye as manifested by at least one of the
following: 1) visual acuity of 20/70 or lessin the better eye after the best possible correction 2) a peripheral field
so constricted that it affects one' s ability to function in an educational setting 3) a progressive loss of vision which
may not affect one’ s ability to function in an educational setting. Examples include but are not limited to the
following: cataracts, glaucoma, nystagmus, retina detachment, retinitis pigmentosa, and strabismus.

() Hearing Impairment: A hearing loss of 30 decibels or greater, pure tone average of 500, 1000, 2000 Hz, ANS!I,
unaided, in the better ear. Examples include but are not limited to the following: conductive hearing impairment
or deafness, sensorineural hearing impairment or deafness, high or low tone hearing loss or deafness, acoustic
trauma hearing loss or deafness.

() Physical Impairment: (Musculoskeletal and connective tissue disorders, neuromuscular disorders). Physically
disabling conditions which may require an adaptation to one’ s school environment or curriculum. Examples
include but are not limited to the following: cerebral palsy, absence of abody member, clubfoot, nerve damage to
the hand and arm, speech, Cardiovascular Aneurysm (CVA) or head injury and spinal cord injury.

() Specific L earning Disabilities: A disorder in one or more of the basic psychological or neurological processes
involved in understanding or in using spoken or written language. Disorders may be manifested in listening,
thinking, reading, writing, spelling, or performing arithmetic calculations. Examplesinclude dysexia,
dysgraphia, dysphasia, dyscalculia, and other specific learning disabilities in the basic psychological or
neurological process. Such disorders do not include learning problems which are due primarily to visua, hearing,
or motor handicaps, to mental retardation, to emotional disturbance, or to an environmental deprivation.

() Other Impair ments (Please specify any other conditions that require an administrative or academic adjustment
such as class schedules, parking and course adjustment and do not fit into any of the above categories, such as
ADHD, psychiatric disorders, etc):
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BREVARD

CommumiTY COELEGE

OFFICE FOR STUDENTSWITH DISABILITIES
Brevard Community College
L earning Needs Assessment
*** All responses are voluntary and all information will be kept confidential .***

|. Personal I nformation

Name: Date:
Address: B #

Date of Birth:
Home Phone: Age:
Work/Cell Phone: Email:

Emergency Contact Name & phone #:
Please indicate whether you are: (Circle your best answer).

Single Married Divorced Widowed
How many people presently live in your household? Relationship(s)

On ascalefrom 1to 5, please rate your support system. (Circle your best answer).
5-Excellent 4-Good 3-Average 2-Poor 1-Unsure
Did either your mother or father complete a4 year collegedegree? Yes No__

If yes, who?

Please check the following if you are aclient:
Vocational Rehabilitation Center. Veteran's Admin
Division of Blind Services Other

Do you speak/read/write another language? Yes ~ No___ If so, please explain:

1. Presenting L ear ning Problems

1. What brought you into our office?

2. lsthere a subject(s) with which you are currently experiencing trouble?
Yes  No___ If yes, what subject(s)?

3. Isattendance or assignment completion a problem for you? Yes No
4. How long have you been aBCC student? (Circle your best answer).
1% semester 1year 2 years 3 or more years

5. Do you ever suffer from test anxiety? Yes  No__
6. Have you ever gone blank on atest? Yes  No____
7. Have you ever been told by ateacher that:

Y ou are not doing your best Yes  No____

Y ou would do better if you just studied Yes_ No___

Y ou would do better if you were more organized Yes  No_

Y ou would do better if you could sit still Yes_ No___



V. Academic History

1. Did you get aHigh School diploma/GED? If so, when?
Specia diploma Regular diploma
2. Wereyou ever in any special Education classes during your school years?
If yes, what type? (e.g., Learning Disabilities, ADD, Gifted, Other)
3. Did you ever receive any other type of special help in school such as remedial
reading, tutors, counseling, or other?
4. Have you ever been tested for alearning disability? If yes, when?
By whom?
5. Has anyone in your family been diagnosed with alearning disability?

V. Medical History

1. Do you have problems with any of the following? (Please indicate ayes or no
answer).

a. Hearing Yes  No___ g. Allergies Yes No__
b. Vision Yes No h. Asthma Yes No_
c.Diabetes Yes No_ i. Epilepsy Yes No_
d. Emotiona Yes No j. Head Injury Yes No_
e. ADD/ADHD Yes_ No___ k. Seizures Yes No
f. Heart Yes No__ [. Other

2. If you checked yes for any of the above, please provide explanation of when and
how problems occurred.

3. If applicable, are you currently being treated by someone for this? Yes  No_
If yes, who? (i.e. Dr.’s name)
Areyou taking any medications? (Pleaselist al prescribed medications and over
the counter medications you are currently taking.)

VI. Additional | nformation

If there is something that you would like to add that has not been covered in this Learning
Needs Assessment, please let us know in the space below.
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Brevard Community College
Office for Students with Disabilities
**Student Authorization for Release of Information**

I, give permission for the
Student’s Name (Print)

Office for Students with Disabilities (0SD) to share with
members of the administration and/or faculty, any
diagnostic and/or instructional iInformation pertaining to
me Tfor the purpose of assisting me iIn my studies and
coursework. I also give permission for O0SD personnel to
advise me by using online registration tools such as the

PASS in Banner.

Student’s Signature

Student Number (B number)

Date

Witness

* * IT any restrictions apply to the authorization, please list them below * *

I also give permission for the staff to release iInformation
to the following outside agencies/persons: (Initial or Cross Out)

Vocational Rehabilitation
Division of Blind Services
Worker”s Compensation

Other

(Name of Agency or Person)
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Disability Awareness

Language Use and People With Disabilities

People with disabilities are people first—not the disability. It is not appropriate to
say "an epileptic" or "a cripple." Instead, use language that emphasizes the
person first. Say "a person who has epilepsy" or "a person with a physical
disability." The term "handicap" is no longer considered acceptable because by
definition, "a handicap" is a condition imposed by the environment. A person who
uses a wheelchair, for example, has a physical condition or disability, but may be
very mobile and not limited by this disability. The person is only limited when he
or she encounters buildings or facilities that are not accessible.

Here are some examples of appropriate and inappropriate references to people
with disabilities.

Language that is encouraged:

Person with a disability

Person who has... (example: a person who has arthritis)

Person who uses a wheelchair

Non-disabled

Person who is deaf or hard of hearing

Person with a mental illness or a psychological disability

Person with epilepsy, seizures

Person with mental retardation, person with a developmental disability

Language to avoid:

Cripple, handicap, invalid, the disabled, the blind
Victim of, stricken with, afflicted with

Confined to a wheelchair, wheelchair-bound
Normal

Deaf-mute, mute, deaf and dumb

Crazy, insane, deranged

Fits, spastic, epileptic

Retard, imbecile, moron, slow


file:///E|/da1.htm

Students with Learning Disabilities

Implications of Learning Disabilities in the
Postsecondary Education Setting

Learning disabilities result from neurological differences that may alter an
individual's ability to store, process, retrieve, or produce information. Some
people with learning disabilities may have difficulty in only one of these areas;
others may have difficulty in more than one. These difficulties may impact the
following tasks:

Reading

Auditory processing

Visual processing

Writing

Speaking

Retrieving information from short-term memory
Performing mathematical calculations

Students with learning disabilities by definition have average or better than
average intelligence. These students often accommodate their disability by
determining the ways they process and/or express information best and focusing
on those. A person with dyslexia—a type of learning disability that affects
reading—for example, may prefer to get books and lectures on tape as an
accommodation



Students with Learning Disabilities

Tips for Teaching Students with Learning Disabilities
Initial Preparations for the Semester

o Prepare the course syllabus, assignment list, and reading list early so they
are available, should they be requested before the class begins. These
materials may need to be read onto audiotape or digitized, or the student
may need additional preparation time.

e Provide examples of good projects or research papers from previous
years when making such assignments. Most students will be honored to
give you consent to use their assignments as successful models for fellow
students.

e Provide study questions or practice exams that familiarize students with
the format and the content of the test. Provide an example of a good
response and explain why it is acceptable.

« Allow time for an early draft of a paper or project to be turned in for
feedback.

o Use multiple formats, such as visual aids, three-dimensional models,
charts or graphics, when presenting information.

« Allow students with learning disabilities to demonstrate understanding of
course material using approved accommodations. These may include
extended time for taking a test, oral exams, taped exams, or a reduced-
distraction environment for testing.

« When ordering textbooks, ask the publisher about the availability of an
electronic version. When possible, choose a text from a publisher that
provides digital formats.

(Adapted from the Make a Difference: Tips for Teaching Students Who Have
Learning Disabilities).



Students with Learning Disabilities

Considerations for Instruction During the Semester

Once the semester begins, you may want to keep the following tips in mind.

Allow students to record lectures on tape. Laws that entitle people with
disabilities to equal access entitle students to tape record lectures. If you
are concerned about copyrighted materials or materials that you plan to
publish in the future, you may wish to have the student sign an agreement
not to release the recording or to erase it at the end of the semester.

Be aware that some students may choose to use note-taking devices that
make some noise, such as a laptop computer. Seating arrangements can
be discussed to minimize the impact of the sound of these devices on
other students.

Your academic standards or course content should not be modified. You
may need to modify the presentation of the materials and the form of
student evaluation, but hold all students to the same standards of
competencies. This ensures that all students receive the same quality of
education.

Allow students the option to use a notetaker during class and/or provide
copies of your own notes if you wish. Consider using overheads instead of
chalkboards (to avoid erasing important terms, outlines, and concepts)
and provide students with copies of the overheads to look at during and
after class.



Students with Learning Disabilities

Guidelines for Preparing and Administering Exams

In order to be certain that testing procedures provide equal access without giving
the student an advantage over other students, disability service providers on
college and university campuses develop guidelines for providing testing
accommodations. Consult with your disability services office or administration to
help determine which modifications are appropriate for a particular student.

« Discuss plans for modifying testing procedures prior to the first exam.
Appropriate accommodations may include extended time, use of adaptive
equipment, and a reduced-distraction location for taking the test.

« Remember that the use of adaptive equipment or an alternate format
takes extra time. Be prepared to provide up to double the time allowed
other students to complete the test.

e Recognize that it may take time to get the information transferred into the
appropriate format for testing.



Students with Medical Disabilities
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Implications of Medical Disabilities in the
Postsecondary Education Setting

There are a multitude of systemic illnesses and medical conditions that result in
limitations of major life activities. When major life activities are limited, these
conditions or illnesses are considered to be disabilities under the Americans with
Disabilities Act and Section 504 of the Rehabilitation Act. Whether an iliness is
considered to be a disability is determined on a case-by-case basis depending
upon the presenting symptoms. Some examples of such illnesses are: Lupus
Erythematosis, Cancer, Chronic Fatigue and Immune Dysfunction Syndrome,
Rheumatoid Arthritis, and Chemical Sensitivities. Obviously, these illnesses
present a wide range of symptoms and, as a result, the accommodations that
students need will vary.

An awareness of the possible implications of medical disabilities will help you
determine teaching strategies and accommodations that might be helpful. Be
aware of the following possibilities when teaching students with medical
disabilities.

e The student's symptoms may vary during the semester. A student with a
chronic illness may begin the semester in good health but may have an
episode or relapse during the semester. The need for accommodations,
therefore, may differ from time to time.

e The student may have to miss classes occasionally or may have an
extended absence.

e The student may have symptoms that directly affect their ability to perform
academically. Symptoms that may have a direct impact on learning
include: difficulty concentrating, fatigue, memory and recall problems, and
drowsiness. All of these symptoms can be caused by an illness or may be
side effects of medications.



Students with Medical Disabilities

1,234

The disability may be a "hidden" disability. There may or may not be
outward signs that a student has a chronic illness. Students with "hidden"
or "invisible" disabilities often have to deal with disbelief from others
regarding the implications of their illness. This can lead to insecurities and
hesitancy to request accommodations. The variability of symptoms may
also contribute to the skepticism of those around them. It is important to
be aware that variability of symptoms is common and a person doesn't
have to "look sick" to have severe symptoms.

Students with medical conditions may not be aware that they qualify for
services available to people with disabilities. If a student reveals to you
that he or she has a medical condition and the student is having difficulties
in class, you may want to make him or her aware of the support services
on your campus including those for students with disabilities.

Chronic pain may result from the presence of many disabilities or
illnesses. It has unique implications and impacts on learning. When a
person is in pain, his or her ability to concentrate and perform mental
tasks is often reduced. Chronic pain also results in fatigue, which in turn
further reduces a person's capacity to concentrate. In addition, the
medications that are prescribed for chronic pain often have a direct impact
on concentration, memory, and alertness.



Students with Medical Disabilities
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Tips for Teaching Students with Medical Disabilities

Some reasonable accommodations for a student with medical disabilities
may include the following.

o Allow early access to syllabi and reading lists. Getting organized ahead of
time and beginning assignments early may help the student stay on track
in case of later illness and absences.

e Assistin finding notetakers. There are many reasons why a person with a
medical disability may benefit from having a notetaker. Some of these
include concentration difficulties, physical fatigue, and joint pain.

« Allow tape recording of lectures. Access to these tapes after class will help
the student get more out of the lectures during times when concentration
IS compromised.

o Support modifications in seating arrangements. Seating location in the
classroom can have an impact on ability to focus and concentrate.

« Allow students to have beverages in class and tolerate their leaving the
classroom for breaks. Some scheduled medications cause thirst or dry
mouth as a side effect.

e Grant extensions on assignments. Due to fatigue or other symptoms, it
sometimes takes students with medical disabilities longer to complete
assignments.

« Provide flexibility or waiver of attendance policies. Some instructors
provide points for attendance. This approach may result in a lower grade
for a student with a disability. Consider alternative ways for giving credit
for participation or increase the number of absences allowed before the
grade is lowered.



Students with Medical Disabilities
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« Allow for extended time on exams. Since concentration ability may be
compromised by either the illness or the medications, extended time may
be an appropriate accommodation.

o Consider providing exams divided into segments with rest breaks.
Students may need a break during an exam. In order to maintain the
security of the exam, consider providing long exams in segments so that
the student can leave the room if needed during the break.

« Provide low-distraction rooms to take exams. For students whose
medication or illness causes concentration difficulties, taking a test in an
environment with fewer distractions may improve performance.

« Grant incompletes or late withdrawals rather than failures in the event of
prolonged illness-related absences. Such cases may need to be reviewed
or discussed with the office on your campus that provides services to
students with disabilities.



Students with Medical Disabilities

Implications of Medical Disabilities in the
Postsecondary Education Setting

There are a multitude of systemic illnesses and medical conditions that result in
limitations of major life activities. When major life activities are limited, these
conditions or illnesses are considered to be disabilities under the Americans with
Disabilities Act and Section 504 of the Rehabilitation Act. Whether an iliness is
considered to be a disability is determined on a case-by-case basis depending
upon the presenting symptoms. Some examples of such illnesses are: Lupus
Erythematosis, Cancer, Chronic Fatigue and Immune Dysfunction Syndrome,
Rheumatoid Arthritis, and Chemical Sensitivities. Obviously, these illnesses
present a wide range of symptoms and, as a result, the accommodations that
students need will vary.

An awareness of the possible implications of medical disabilities will help you
determine teaching strategies and accommodations that might be helpful. Be
aware of the following possibilities when teaching students with medical
disabilities.

e The student's symptoms may vary during the semester. A student with a
chronic illness may begin the semester in good health but may have an
episode or relapse during the semester. The need for accommodations,
therefore, may differ from time to time.

e The student may have to miss classes occasionally or may have an
extended absence.

e The student may have symptoms that directly affect their ability to perform
academically. Symptoms that may have a direct impact on learning
include: difficulty concentrating, fatigue, memory and recall problems, and
drowsiness. All of these symptoms can be caused by an illness or may be
side effects of medications.



Students with Disabilities that Limit
Mobility and Dexterity

Tips for Teaching Students with Disabilities that
Limit Mobility and Dexterity

For students who use a wheelchair or who have other mobility limitations:

« If a classroom or faculty office is inaccessible, it will be necessary to find
an accessible location or an alternate class section that is held in an
accessible room.

e Theater-type classrooms with raised seating may present difficulties
unless there is a large enough level floor space in the front or rear of the
room for a person to position a wheelchair. There must also be an
entrance to and from that level.

o Classrooms with adjustable, movable tables and chairs are more
accessible to students in wheelchairs than rooms with standard classroom
desks.

« A table may need to be placed in a classroom that normally has only
desks. Ask the student where he or she would like the table placed.
Ideally, the table would be placed prior to the beginning of classes or soon
after classes begin and would remain in that location throughout the
semester. Some students with back injuries also require a table and chair.

o Keep in mind that students may need to wait for an elevator, take a
circuitous route, wait for assistance in opening doors and maneuver along
crowded paths and corridors. Most students will be aware of time
restrictions and will schedule their classes accordingly. Some physical
barriers, however, are unpredictable. An elevator may not operate.
Construction may begin on a sidewalk mid-semester. These barriers may
result in tardiness on the student's part.

« If a course involves fieldwork or field trips, evaluate whether the
destination is accessible, and work out transportation. Since students who
use wheelchairs may not have the same ability to car-pool that other
students without transportation have, providing an accessible van is a
good alternative.

o Classes taught in laboratory settings (i.e., science, wood and metal
workshops, language labs, art studios) will usually involve some
modification of the workstation. Considerations include: under-counter
knee clearance, working counter-top height, horizontal working reach, and
aisle widths. Working directly with students is the best way to provide
modifications to the workstation. However, if a station is modified in
accordance with established accessibility standards it will be usable by
most students in wheelchairs.



Students with Disabilities that Limit
Mobility and Dexterity

For students with limited dexterity:

e The student may need to use a classmate as a notetaker. Copies of your
notes, overheads, etc. would also supplement the notes from fellow
students.

« If you have the class follow along with pages in a text or workbook, the
student may need a classmate to help physically manipulate the pages.

o Classes in physical education and recreation can almost always be
modified so that students with disabilities can participate. Most students
know their limitations and their needs, so it is particularly important that
they be provided the opportunity to participate.

« Accommodations may be needed in a laboratory setting. Considerations
might include the provision of adapted tools, adaptive computer
technology, or the presence of an aide.

« Students who may not be able to participate in a laboratory class without
the assistance of an aide should be allowed to benefit from the actual lab
work to the fullest extent. Students can give all instructions to an aide,
such as what chemical to add, what type of test tube to use, or where to
dispose of used chemicals. Students will be responsible for everything
except the physical manipulation.

e Testing accommodations may be necessary. Possible accommodations
may include dictating responses into a tape recorder, using a scribe who
writes as the student responds, providing a blank piece of paper instead of
the scan sheet. Since these methods of responding may require additional
time, extended time may be recommended. If the student fatigues easily,
you may need to break up the test into separate sessions.



Students with Disabilities that Limit
Mobility and Dexterity

Tips for Teaching Students with Disabilities that
Limit Mobility and Dexterity

For students who use a wheelchair or who have other mobility limitations:

« If a classroom or faculty office is inaccessible, it will be necessary to find
an accessible location or an alternate class section that is held in an
accessible room.

o Theater-type classrooms with raised seating may present difficulties
unless there is a large enough level floor space in the front or rear of the
room for a person to position a wheelchair. There must also be an
entrance to and from that level.

« Classrooms with adjustable, movable tables and chairs are more
accessible to students in wheelchairs than rooms with standard classroom
desks.

o A table may need to be placed in a classroom that normally has only
desks. Ask the student where he or she would like the table placed.
Ideally, the table would be placed prior to the beginning of classes or soon
after classes begin and would remain in that location throughout the
semester. Some students with back injuries also require a table and chair.

« Keep in mind that students may need to wait for an elevator, take a
circuitous route, wait for assistance in opening doors and maneuver along
crowded paths and corridors. Most students will be aware of time
restrictions and will schedule their classes accordingly. Some physical
barriers, however, are unpredictable. An elevator may not operate.
Construction may begin on a sidewalk mid-semester. These barriers may
result in tardiness on the student's part.

o If a course involves fieldwork or field trips, evaluate whether the
destination is accessible, and work out transportation. Since students who
use wheelchairs may not have the same ability to car-pool that other
students without transportation have, providing an accessible van is a
good alternative.

o Classes taught in laboratory settings (i.e., science, wood and metal
workshops, language labs, art studios) will usually involve some
modification of the workstation. Considerations include: under-counter
knee clearance, working counter-top height, horizontal working reach, and
aisle widths. Working directly with students is the best way to provide
modifications to the workstation. However, if a station is modified in
accordance with established accessibility standards it will be usable by
most students in wheelchairs.



Students with Disabilities that Limit
Mobility and Dexterity

For students with limited dexterity:

e The student may need to use a classmate as a notetaker. Copies of your
notes, overheads, etc. would also supplement the notes from fellow
students.

« If you have the class follow along with pages in a text or workbook, the
student may need a classmate to help physically manipulate the pages.

o Classes in physical education and recreation can almost always be
modified so that students with disabilities can participate. Most students
know their limitations and their needs, so it is particularly important that
they be provided the opportunity to participate.

« Accommodations may be needed in a laboratory setting. Considerations
might include the provision of adapted tools, adaptive computer
technology, or the presence of an aide.

« Students who may not be able to participate in a laboratory class without
the assistance of an aide should be allowed to benefit from the actual lab
work to the fullest extent. Students can give all instructions to an aide,
such as what chemical to add, what type of test tube to use, or where to
dispose of used chemicals. Students will be responsible for everything
except the physical manipulation.

e Testing accommodations may be necessary. Possible accommodations
may include dictating responses into a tape recorder, using a scribe who
writes as the student responds, providing a blank piece of paper instead of
the scan sheet. Since these methods of responding may require additional
time, extended time may be recommended. If the student fatigues easily,
you may need to break up the test into separate sessions.



ONLINE TUTORING AND REMEDIATION WEBSITES

MATH & ENGLISH
http://www.smarthinking.com
http://www.grammarbook.com
http://www.free-ed.net

http://www.elmlane.com/erfora/

MATH & ALGEBRA

http://aw.com/lhs/ (BCC’s College Algebra Textbook Help Site)

http://home.brevardcc.edu/youngr

http://www.doyourmath.com
http://www.algebrahelp.com

http://www.mathmax.com

http://www.sosmath.com/algebra/algebra.html

READING

http://www.geocities.com/capecanaveral/7420/vocmenu.html

TABE & CPT PRACTICE

http://www.lakecity.cc.fl.us/services/testingdept/

http://math.usask.ca/emr/menu.html


http://www.smarthinking.com
http://www.grammarbook.com
http://www.free-ed.net
http://www.geocities.com/capecanaveral/7420/vocmenu.html
http://www.lakecity.cc.fl.us/services/testingdept/
http://math.usask.ca/emr/menu.html
http://www.sosmath.com/algebra/algebra.html
http://www.mathmax.com
http://www.algebrahelp.com
http://www.doyourmath.com
http://home.brevardcc.edu/youngr
http://www.elmlane.com/erfora/
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( An ADDitude Clip-N-Save

THE PAPER CHASE

A 21-day plan to help you complete your first big research paper

of the year. A guide for students. &v

kay, youre a month or so into the
school year, and you're getting the hang
of the new routine, new teachers, and
different classes. You're doing okay—
keeping up with the math reviews and
reading assignments. But now your teacher throws
you the curve ball you knew was coming—the first
long research paper. The honeymoon is over! You
want to make a great first impression and you want
to show your parents—and yourself—that you can
manage this long assignment. But where do you
begin and will you be able to meet the deadline? Stop
worrying. Follow these simple steps and you will!

Organization is key

4 Pick a topic that you enjoy. If the assignment is
g about, say, whales, choose a type that interests
you—the humpback, the orca, the blue? It's easier
to write about something that you find intriguing
or that you already know something about.

Grab three pieces of paper and label each with

the following headings: “What I know,” “What I
need to learn,” and “Visuals to accompany the writ-
ten report.”

AREN SUNDERHAFT

Write down your thoughts under each heading. If
AD/HD impedes your focus, get the ideas out of
your brain and down on paper before you lose them.

& Find a desk calendar that displays the whole
“" month ar a glance. Using different colored mark-
ers, draw a star next to the day you're beginning the
assignment and a star next to the day that the paper is
due. Cross off any days you won't be able to work on
the report because of other commitments, then count
the remaining days untl the due date. Divide the
number of workdays into three week-long sections.

WEEK ONE

* Go to your local library, look through your bookshelves at
home, log on to the Internet, and collect as much information as
you can about your topic.

+ Collect and read through the mate-
rials. Skim through the books and
magazines on the first day—don't
take notes. Just look through them for
stimulating ideas.

* Group the many ideas into five, six,
or seven topics that you want to cover
in your report. For a paper on a whale,
for instance, you might include
Physical Features, Food, Mating and
Offspring, Location and Migration,
Endangered or Not, Interesting Facts.

+ Use this week to make a list of materials you ii need for your
special project—poster board, glue, photos of whales, and so

forth—and
HELPFUL HINT: purchase them.
When you come home from school, make ityour  pyt these away
 first priority to spend 20-30 minutes on your research for now; you
report. If you break the project into smaller pieces, * will use them
the work becomes more manageable ek hee
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WEEK TWO

¢ Using different colored index cards for each topic—green for
Physical Features and red for Food, say—read through your collect-
ed material and write down one fact on
a single card. (Kids in the seventh and
eighth grades can get several facts on
one card.) Capture the fact in a simple
sentence, using your own words. For
example, under the Food category, you
might write: “An orca whale eats a
thousand pounds of krill in a day.”

\ I’I_EI.PFUI.. HINT: :
L yoﬂ need more space
to write on, use lined paper
in a binder, with colored
dividers to separate the top:c
areas. The colored tabs will
_ make it easy to flip from one
topictothe next asyou

write down additional facts, * Place each category of cards in its

own shoebox so that all information
relating to that topic is at your fingertips. In other words, all green
cards will go in one box, and so on.

* On a separate piece of paper, write down a list of the
books/authors and materials you used. A hibliography is usually a
part of a research report—and if
itisn't, including one will i Impress
the teacher,

. HELPFUL HINT:
Include cards for introductory
and condudmg paragraphs for
each toplc area.

Procrastination is
going to be your
worst enemy.

As a person with
AD/HD, it's often
challenging to
recognize the
importance of time
or of meeting

a deadline.

Okay, you did it!

WEEK THREE

* Working with one shoebox at a time, lay all the cards on a table,
paper-clip like information together, and number the packet of
cards. For instance, under “Food,” you might group together the
information about krill and the small fish that orcas eat near the
surface of the ocean. Another grouping might be larger fish that
orcas consume and how deep they have to dive to hunt them.

* Write or type your rough draft from the numbered, paper-clipped
cards. Each grouping becomes a paragraph in your research paper.

* Show your rough draft to your parents or teacher to make sure
that the information is organized clearly and makes sense. This is
also a good time to check for misspellings and punctuation.

+ Make a colorful cover page that includes a title, your name, and
the date.

- Now that the written report is done, you can start working on
the fun part—the visuals.

Karen Sunderbaft, ADDitude’s education editor, is a
Jourthgrade reacher tn Shaker Heights, Obio.

You picked a topic, collected and organized a ton of information, and
created a fabulous, informative report. Now all you need to do is to
hand it in, sit back, and wait for your grade. I knew you could do it!

44 www.additudemag.com
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Office for Students with Disabilities
Pointers for Parents

Be aware of the type of high school degree your child will be earning. Students
may not take college credit courses unless they have standard high school
diplomas or GEDs. There are programs for students who have specia diplomas,
however, such as culinary arts, cosmetol ogy, welding, €etc.

There are no special classes for students with disabilitiesat BCC. All students
attend the same classes, take the same tests, and complete the same work.

Information in the Office for Students with Disabilitiesis kept confidential unless
the student gives his’her permission to share it.

In college, students must request services. No one will approach a student and
ask him/her if he/she has a disability.

To register for services, students should go to their campus Office for Students
with Disabilities, provide documentation of their disability, and complete several
forms. The documentation should be fairly recent and must be written by a
qualified professional in the appropriate field.

The services that are approved will depend upon the disability. All services are
free.

Incoming students must take a placement test (TABE or CPT) if they have not
taken the SAT or ACT. These tests may be taken in the Office for Students with
Disabilities.

Servicesinclude, but are not limited to:

o0 Administration/proctoring of placements tests, classroom tests, and the
CLAST

Use of adaptive furniture

Use of specialized software

Sign language interpreters

Academic advisement

Services of aLearning Disabilities Specialist

Assistance with course substitution/waiver

Advocacy

Moral support

OO0OO0OO0OO0OO0O0O0
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BREVARD COMMUNITY COLLEGE
OFFICE FOR STUDENTS WITH DISABILITIES (OSD)
POLICIES AND PROCEDURES

Welcome to the Office for Students with Disabilities! It is our
aim to assist you in your academic pursuits so that you are
successful in reaching your educational goals.

Provide Documentation

1. To register with the O0SD, you must complete several
forms and provide documentation of your disability. The
documentation must be from a qualified health professional
or agency, and i1t must verify the presence of an Impairment
that substantially limits a major Qlife activity or
function. It should be submitted at least two weeks prior
to the date that the accommodations/services will be
received. The O0SD cannot guarantee that accommodations
and/or services will be granted i1f the documentation is
received with less than two weeks notice. Documentation
will not be accepted during the last two weeks of classes
unless it i1s for the following semester.

List Accommodations

2. On the Intake Form, list those accommodations you are
requesting. They will be approved by the director on an
individual basis according to the documented disability. If
you need any type of adaptive furniture, software,
equipment, or an interpreter, make sure to notify the O0SD
at least two weeks prior to the beginning of classes each
semester.

Notify Instructors

3. The 0OSD keeps all information confidential. It iIs your
responsibility to talk with your iInstructors about your
disability if you choose to self identify. IT you do

choose to notify your instructors of your disability, you
may request Teacher Notification Forms from the 0SD. These
forms list your approved accommodations and may be given to
you or mailed to your instructors. It 1iIs necessary to
request these each semester.

Plan Ahead for Classroom Tests

4. A. For each test, remind your professor beforehand to
send it to the 0OSD.

SEE OTHER SIDE



B. Make an appointment with one of the staff people in
the OSD for each test you plan on taking there.

C. Tests must be taken at the same time they are given
in the classroom unless prior arrangements are made
with the OSD and with permission from the iInstructor.
D. Cheating will not be tolerated in the OSD. While
taking a test, you must remain in the OSD until it is
completed. Tests will be proctored In person or by
monitor. |If you are caught cheating, the test will
immediately be taken away and returned to the faculty
member who will decide on sanctions. Any document
that is used during a test will be returned with the
test to the instructor.

Get Help Early

5. If you are not doing well in a class, after speaking
with your instructor, contact the OSD for assistance.

Keep Tutoring Appointments

6. It 1is your vresponsibility to make appointments for
tutoring if this is available on your campus. 1If you have
an emergency and need to miss your appointment, you are
to i1mmediately notify the OSD. After three missed
appointments, your time slot will be given to other
students.

Follow Code of Conduct

7. All students are expected to abide by the BCC Code of
Conduct. Physical, verbal or psychological abuse is not
acceptable in the OSD and will be reported to the proper
authorities.

Other Campus OSD Rules

9. Each campus OSD may have additional rules; make sure
that you read and understand them in addition to the ones
above.

I have read (or had read to me), understand, and have
received a copy of these policies and procedures.

Signature Date



BREVARD COMMUNITY COLLEGE SUBSTITUTION POLICIES
CONCERNING STATE BOARD OF EDUCATION RULE 6A-10.041
FLORIDA STATUTES 240.152 and 240.153
FOR ELIGIBLE STUDENTSWITH DISABILITIES

Any student who has a documented hearing impairment, visual impairment, specific
learning disability, or other disability as designated by law and defined by Rule 6A-
10.041 shall be eligible for reasonable substitution(s) of any requirement for admission to
the College, admission to a program of study, or graduation from the College provided
that:

1. the disability can reasonably be expected to prevent the student from meeting
the necessary requirements; and

2. the failure to meet the requirement(s) does not constitute a fundamental
alteration in the nature of the program.

PROCEDURE

I. A mechanism to identify eligible persons for reasonable substitutions - Students must
provide documentation of a disability written by a qualified professional to their campus
Office for Students with Disabilities (OSD). The documentation must verify that the
disability substantially limits one or more mgjor life activity, and will be reviewed by the
Director of the OSD for compliance with federal legisation and Florida Statute
guidelines.

[1. A mechanism for identifying reasonable substitutions for admissions to the College, to
a program of study, or for graduation from the College — All requests for substitutions
will be considered on an individual basis.

A. Reasonable substitution for criteriafor admission to theinstitution

1. BCC is committed to equal educational opportunities for all students
and thus, does not discriminate on the basis of race, color, sex, age,
national origin, or disability in its admission and treatment of students.
The College has an Open Door policy and having a disability does not
prevent a student from being admitted. However, should a student,
because of a documented disability, not meet admissions requirements, the
student should act in accordance with the following procedure:

a. He/she should present appropriate documentation of the
disability to the Campus Disability Services Specialist or designee
who, on behalf of the student, will file arequest for substitution for
criteriafor admission to the College.

b. The Disability Services Specialist or designee will work with the
Director of the OSD to recommend a reasonable substitution for



criteria for admission to the College to the appropriate campus
Dean.

c. The Campus Dean will approve or deny the recommendations
for substitution.

B. Reasonable substitution for criteriafor admission to a program of study

1. Certain programs within the College have specific entrance
requirements. To apply for reasonable substitution(s) for these
requirements, the student should act in accordance with the following
procedure:

a. Helshe should present appropriate documentation of the
disability to the Campus Disability Services Specialist or designee
who, on behalf of the student, will file a request for substitution for
criteriafor admission to the program of study.

b. The Disability Services Specialist or designee will work with the
Director of the OSD to recommend a reasonable substitution for
specific criteria for admission to the program, to the appropriate
Department Chairperson.

c. The Department Chairperson will approve or deny the
recommendations for substitution.

C. Reasonable substitutionsfor criteriafor graduation

1. A student whose disability impacts his/her ability to complete one or
more graduation requirement may apply for such things as course
substitutions and waivers of the CLAST by acting in accordance with the
following procedure:

a. He/she should present appropriate documentation of the
disability to the Campus Disability Services Specialist or designee
who, on behalf of the student, will file arequest for substitution for
criteriafor graduation.

b. The Disability Services Specialist or designee will work with the
Director of the OSD to recommend a reasonable substitution for
criteria for graduation from the College to the appropriate Campus
Dean.

c. The Campus Dean will forward the recommendation(s) to the
Executive Vice President-Chief Learning Officer who shall chair



and convene a committee to approve or deny the request. The
committee shall be comprised of the following people:
Executive Vice President-Chief Learning Officer
Campus Curriculum Coordinator of Subject in Question
Appropriate Campus Provost
Appropriate Campus Dean
Director of the Office for Students with Disabilities

[11. A mechanism for making the designated substitutions known to the affected persons

A. Students requesting substitutions will be contacted personally by the Director
of the Office for Students with Disabilities or the Campus Dean and will be
advised as to the outcome of the request. If the requested substitution(s) has been
granted, the Registrar will also be notified.

IV. A mechanism for appeal of a denial of a substitution request or to appea a
determination of indliqgibility

A. The student should file a written appea to the Campus Disability Services
Specialist or designee. This appeal shall be forwarded to the Director of the
Office for Students with Disabilities. The appeal shall be presented to a
committee consisting of the following people:

Executive Vice President-Chief Learning Officer

Campus Provost

Campus Dean

Equity Coordinator

A representative from an appropriate community agency who is

knowledgeable of the specific disability or impairment

Director of the Office for Students with Disabilities
The Executive Vice President-Chief Learning Officer and the Director of the
Office for Students with Disabilities are members of the Appeals Committee as
resource members only and cannot vote. The committee will forward its
recommendation(s) to the College President whose decision isfinal.

V. A mechanism for record keeping

A. Records shall be maintained on the number of students with disabilities
requesting, granted, and denied substitutions. The Director of the Office for
Students with Disabilities will maintain these records.

V1. A mechanism for articulation with other state institutions

A. The College will accept all substitutions previously granted by other state post-
secondary institutions and/or institutions with which the College has articulation
agreements as they may relate to admission to the College, a program of study, or
graduation from the College.



B. When granting substitutions, the College will consider whether the
substitutions that it provides will be accepted by the receiving institutions, and
advise its students accordingly.

VI1I. A mechanism for notifying students regarding the substitution procedure

A. Information will be included in the student handbook, college catalog, and
other college publications.

11/2004



Students with Psychiatric Disabilities
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Implications of Psychiatric Disabilities in the
Postsecondary Education Setting

Psychiatric illnesses can affect individuals of any age, gender, and intellectual
group. The onset of these illnesses can occur at any developmental period, but
the onset of many types of psychiatric illnesses most commonly occurs between
the ages of 18 and 25. This is of critical importance to those of us working in
postsecondary education settings since at most institutions the majority of
students fall within this age range. A psychiatric illness is considered a "disability"
when it results in substantial limitations in a major life activity. It is important to
recognize that disruptive behavior is not a defining characteristic of most people
with psychiatric disabilities. It also may be helpful to keep the following in mind:

e The student's symptoms may vary during the semester. A student with a
psychiatric disability may begin the semester in good health but may have
an episode during the semester. The need for accommodations, therefore,
may vary from time to time.

e The student may have to miss classes occasionally or may have an
extended absence.

e The student may have symptoms that directly affect his or her ability to
perform academically. Symptoms that may have a direct impact on
learning include: difficulty concentrating, fatigue, memory and recall
problems, and drowsiness. These symptoms can be caused by the
disability or may be side effects of medications.

« Psychiatric disabilities are "hidden" disabilities. Psychiatric disabilities
have long carried a certain stigma. These disabilities are sometimes
misunderstood or perceived in a negative light. Students with these
disabilities sometimes express concerns that they will be treated
differently or discriminated against once their disability is revealed. These
students, therefore, may not request accommodations that would allow
them to perform at their full potential.



Students with Psychiatric Disabilities

1,234
Below some of the more commonly diagnosed psychiatric illnesses are described
briefly.

Major Depression: Some characteristics of major depression can include a
persistent sad or anxious mood, feelings of sadness, inactivity, difficulty with
thinking and concentration, thoughts of suicide, insomnia, feelings of
worthlessness, feelings of guilt, an increase or decrease in appetite, and
persistent physical symptoms such has headaches and nausea.

Bipolar Disorder: This disorder is characterized by the alteration between two
states: mania and depression. It is also often called manic-depressive disorder.
In the manic phase, individuals may experience an inflated self-esteem, a
decreased need to sleep, inappropriate irritability, grandiose notions, poor
judgment, inappropriate social behavior, and disconnected and racing thoughts.
In the depressive phase, individuals may experience any of the characteristics
associated with a diagnosis of depression.

Anxiety Disorder: This can be diagnosed as either a generalized anxiety
disorder or a panic disorder. Symptoms can include changes in sleep patterns,
rapid heart rate, dizziness and fainting, tremors, tension, and general
uneasiness. People with anxiety disorders often seem to be unable to relax. They
may focus on mistakes, worries, regrets, or potential future problems.

Obsessive-Compulsive Disorder: Individuals with this disorder think thoughts
or behave in ways they do not want to. They cannot control their behavior despite
recognizing that the behavior is bizarre, unhealthy, irrational, or illegal.
Individuals may not always act out obsessive thoughts but the thoughts disturb
the person and prevent them from functioning in daily life. Compulsive behavior
is repetitive and ritualistic in nature, and although perceived as bizarre, seems
purposeful.

Schizophrenia: This mental illness is categorized as a psychotic disorder.
Schizophrenia is characterized by extreme distortions of reality and a loss of
contact with the environment. Some characteristics include a retreat from reality,
emotional blunting, and disturbed thinking. All of these characteristics can vary in
severity within individuals. Individuals may experience hallucinations, delusions,
withdrawal, loss of self-control, and bizarre behavior. A diagnosis of
schizophrenia is very serious and ultimately can affect all functional areas of an
individual's life.
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Tips for Teaching Students with Psychiatric Disabilities

Some reasonable accommodations for a student with a psychiatric disability may
include the following.

o Allow early access to the syllabus and reading assignments. Getting
organized ahead of time and beginning reading assignments early may
help the student stay on track in case of later absences.

o Support modifications in seating arrangements. Seating location in the
classroom can have an impact on ability to focus and concentrate.

« Allow tape recording of lectures. Access to these tapes after class will help
the student get more benefit out of lectures during times when
concentration is compromised or the student is drowsy from medications.

e Assist in finding notetakers. Notetaking may be difficult due to
concentration difficulties or difficulties in organizing the material quickly
enough to get down the important points.

« Allow beverages in class and/or tolerate the leaving of the classroom for
breaks. Some medication regimes cause extreme thirst as a side effect.

« Allow extended time for exams. Since concentration ability may be
compromised by either the illness or the medications, extended time may
be an appropriate accommodation.



Students with Psychiatric Disabilities
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e Provide low distraction rooms to take exams. Being easily distracted is a
symptom of some psychiatric disabilities. Taking a test in an environment
with fewer distractions may improve performance.

« Offer alternative ways of completing assignments. For example, a student
with severe anxiety may perform better doing a written assignment or a
pre-recorded presentation versus an oral presentation. In doing so, do not
lower your standards, just consider other ways that the course objectives
might be met.

« Allow for periodic appointments outside of class to discuss progress,
provide support and feedback. A symptom of some psychiatric illnesses is
extreme self-doubt while other ilinesses may result in an inflated self-
esteem. Meeting with the student regularly to give the student a realistic
picture of his or her progress in your class may help the student stay on
track.

« Demonstrate flexibility in attendance requirements in case of
hospitalization or crises. Some instructors provide points for attendance.
This approach may result in a lower grade for a student with a disability.
Consider alternative ways for giving credit for participation or increasing
the number of absences allowed before the grade is lowered.

o Allow the student to take an " incomplete" or grant a late withdrawal rather
than failure in case of prolonged absences due to severe symptoms or
hospitalization. Such cases may need to be reviewed or discussed with
the office on your campus that provides services to students with
disabilities.



Students with Speech and
Language Disabilities
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Implications of Speech and Language Disabilities in the
Postsecondary Education Setting

Speech and language disabilities include a wide range of disorders including, but
not limited to:

« difficulty in the expression of language;

e Stuttering;

o paralysis of part or all of the vocal tract;

« the removal of the larynx or other structures due to cancer.

These disabilities vary greatly in etiology and implications. They may be
secondary to a medical condition or physical disability such as a stroke, cerebral
palsy, cancer of the larynx, or traumatic brain injury.

These disabilities may affect comprehension, expression, or both. When
comprehension or language reception is affected, students may need
accommodations similar to those of students with learning disabilities. (Refer to
that section for implications and teaching strategies.) When expression is
affected, students may take a longer time to ask questions or respond to
guestions in class or it may be difficult for others to understand the student.

Some students with speech-related disabilities may use alternative
communication methods. These methods vary widely from very simple
communication boards (which contain pre-selected symbols, words, phrases,
and letters of the alphabet) to the sophisticated electronic devices which produce
synthesized or digitized speech output. Students who have had a tracheotomy
may communicate through a device that is held to the neck that produces
synthesized speech.



Students with Speech and
Language Disabilities
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Tips for Teaching Students with Speech-Related Disabilities
Some reasonable accommodations and effective strategies are:

« Be patient while the student is speaking. Do not attempt to hurry the
student along or finish the student's sentences. This may increase the
student's anxiety which in turn is likely to make it more difficult for the
student to express him or herself.

o Ask the student to repeat words or phrases that you do not understand.
Making an effort to truly understand the student communicates your
positive regard for the student and recognizes him or her as an integral
part of the class.

e Once the student is finished speaking, summarize his or her statement or
guestion to make sure that you understand. Never pretend to understand
when you do not. Most people quickly recognize this and this discourages
the student from attempting to participate in the future.

« Some students with speech-related disabilities may prefer not to speak in
class. Do not require the student to speak, but consider agreeing upon a
cue for the student to give you if he or she does want to participate in the
conversation.

« Never assume that because a person has difficulty speaking their
comprehension is limited in any way. Communicate with the student in the
same way you communicate with other students.

e Students may prefer to type or write their comments or questions and
have another student read them aloud. Some students may also use
technology such as voice synthesizer software to participate in class
discussions.

« Consider modifying assignments such as class presentations. Alternatives
may include having the student present the material to you, accepting a
paper instead of a presentation, permitting the use of a voice synthesizer,
or having the student design a website or multimedia presentation to show
to the class.

o Course substitutions may need to be considered for speech
communications class. The approach to this will differ from institution to
institution and may depend on the student's degree program.



Teaching Strategies and Accommodations

The following sections in this CD focus on strategies and accommodations for
teaching students with specific disabilities. Here are some general strategies that
have been found to be effective with all students with disabilities.

Work closely with the student to determine what accommodations will be
helpful. Each student with a disability is unique. Even though two people
have the same disability, the accommodations they need may differ.
Students are the experts on their own disabilities. Students will likely have
a letter from the office that provides services to students with disabilities
on your campus stating the accommodations for which they are eligible. It
is up to the instructor and student to determine how to work out the
arrangements for the particular course.

Announce in class that you are available to discuss modifications with any
student who needs accommodations for a disability. Avoid singling out
students in class. Making yourself available to all students is an invitation
for the student to approach you.

Include a statement on your syllabus stating your institution's policy on
providing accommodations to students with disabilities.

Example: It is the policy of to accommodate students with
disabilities, pursuant to federal and state law. Any student with a disability
who needs accommodation, for example in arrangements for seating,
examinations, notetaking, or access to information on the web should
inform the instructor at the beginning of the course. The chair of the
department offering this course is also available to assist with
accommodations. Students with disabilities are encouraged to contact
Disability Support Services, which is located in the Building,
Room# | telephone

Review resources on Universal Design of Instruction. There are many
strategies that enhance instruction for all students and at the same time
make courses more accessible to students with disabilities. These
strategies also often reduce the need for accommodations.
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STUDENTS WHO MAY BE TESTED FOR LEARNING DISABILITIES BY BCC
LEARNING DISABILITIES SPECIALISTS

Students Who May be Tested

1. BCC students must currently be enrolled in courses for a degree/certificate.

2. Since learning disabilities and attention deficit disorder often co-exist, students
previously diagnosed with ADD/ADHD may be tested

3. Students who were never previously diagnosed may be tested.

4. Students must think in English and have English as their first language.

5. The Office for Students with Disabilities (OSD) will accept documentation that
diagnoses a disability and describes functional limitations from any qualified

health professional (to diagnose the condition). A list of Brevard County
psychologists is available in each OSD.

Students Who May Not be Tested

1. Students who have been diagnosed with a psychological or psychiatric
disorder may not be tested.

2. Students who are on any prescribed mood altering medication(s) may not be
tested.

3. Students who are currently using any mood altering drugs including alcohol
may not be tested.

4. Students who have had a head injury may not be tested.

5. Students who were previously tested by a BCC LD specialist may not be
tested.

6. Students whose first language is not English may not be tested.
7. Students with particular physical disabilities, at the discretion of the learning

disabilities specialists or Director of the Office for Students with Disabilities
(OSD), may not be tested.

6/2004



TEST ANXIETY

What is Test The term "test anxiety" refers to the emotional reactions

Anxiety?

What are
the
Components
of Test
Anxiety?

Technique
#1: Loosen
Up &
Relax.

Technique
#2: Control
Your
Anxiety.

that some students have to exams. The fear of exams is
not an irrational fear - after all, how you perform on
college exams can shape the course of an academic
career; however, the excessive fear of exams interferes
with your ability to be successful in college.

There are three components of test anxiety. The physical
component involves the typical bodily reactions to acute
anxiety: a knot in the stomach, wet and trembling hands,
nausea or "butterflies in the stomach," ache in the
shoulders and back of the neck, dry mouth, pounding
heart, etc. The emotional component involves fear or panic
- as one student put it, "I become completely unglued!"
The mental or cognitive components of test anxiety involve
probiems with attention and memory -"My mind jumps
from one thing to another" and worry "I'm certain to fail".

One approach to reducing test anxiety is to learn how to
relax. It is possible for studénts to learn how to relax on
cue, so that anxiety can be controlled during the exam.
Learning how to relax is fairly simple, but if you want to be

able to do it on your next exam, you will have to practice it
beforehand. Follow these steps:

1. Get comfortable in your chair - slouch down if that
helps. ‘

2. Tighten, then relax different muscle groups of your
body, one group at a time. Start with your feet, then
move up your body to your neck and face.

3. Begin breathing siowly and deeply.

4. Focus your attention on your breath going in and out.

5. Each time you breathe out, say "relax" to yourself.

A second approach focuses on reducing the negative and
worrisome thoughts that provoke the anxiety. Students
who are anxious about tests tend to say things to
themselves that are negative or exaggerated. Research
shows that test anxiety can be reduced if these negative
thoughts can be replaced by constructive thoughts. In
order to do this, you must first become aware of your own



Is it
Anxiety
or Study
Habits?

Before the
Test

During the
Test

thoughts, and then replace them with constructive
thoughts. For example, rather than "If I do badly on the
test, I'm a failure”, replace it with "Yes this is a difficult
test. I am going to do the best I can. If I get a low grade I
will do what it takes to perform better next time."

Students may blame test anxiety for poor performance on
exams. This poor performance may be a lack of
preparedness for a test (which causes anxiety), rather
than classic test anxiety. Be sure to be well prepared.

1 Discuss test content with instructor and classmates
2 Develop effective study and test preparatioh skills

3. Spread review over several days rather than
cramming.

4. Intensive review should be done a few days before
test.

5. Review text, notes, and homework problems.

6. Use 3x5 cards for learning specific concepts or
formulas.

7. Take a practice test under exam-like conditions.
8. Continue regular exercise program

9. Get sufficient rest

Read the directions carefully.

Budget your test taking time.

Change positions to help you relax.

If you go blank, skip the question and go on.

If you're taking an essay test and you go blank on the

whole test, pick a question and start writing. It may

trigger the answer in your mind. .

6. Don't panic when students start handing in their
papers. There's no reward for being the first done.

PP NEVEN



| ime Management

How you can develop the skills you need to use your
time effectively...

Have you ever forgotten about important assignments or realized they needed to be done
only aday (or hours!) before the deadline? Have you ever walked into one of your classes
and found yourself surprised because you forgot there was a test that day? Do you
sometimes feel that you need more hours in aday to complete everything? If you can
relate to any of this, you may want to consider how you manage your time.

Time Management is one of the most important skills for successful college students to
master. Most students have trouble with time management. Learning about good time
management skills and making these skills habit will greatly help anyone succeed.

1. Start by assessing your time use.

Compl ete the following work sheet. Thiswill let you see how you use your time.

Number of hours of sleep each night = XT7(days)=__

Number of hours grooming each day = Xx7(days)=__

Number of hours for meals/snacks =  X7(days)=__
(include preparation time)

Total travel time on weekdays =  X5(days)=__

Total travel time on weekends =

Number of hours for clubs, church, etc. =
(per week)

Number of hours for work per week =
Number of hoursin class per week =
Number of hourswith friends, dates, etc. =
TOTAL HOURS USED =

Look at your total hours used for the above listed tasks. There are 168 hoursin aweek.
When you take your total and subtract it from 168, this will show you how much “extra’
time you have in aweek. Thisisthe amount of time you have left for studying,
completing coursework, or pursuing exercise or hobbies.

If you don’t see enough time left over, you might need to work on your priorities...
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2. Prioritize your life: work, school, family friends, and fun.

Since few people have enough hoursin aweek to do everything they want, task
prioritization isimportant. Task prioritization simply means to organize what you need or
want to do in aweek (or day) from most to least important.

L ook over how you are using your time. If you do not have enough hours for study and
coursework, you quite likely are using too much time el sewhere. Perhaps you are taking
out too much time to hang out with friends or maybe you are too involved with club
activities? Are you working too many hoursto be able to realistically go to school? As
difficult asit may be, college requires commitment. If you do not have enough time for
your studies, you will need to take time away from other activitiesin order to give
yourself the best chance for college success.

Task prioritization can be accomplished when using time scheduling...
3. Time scheduling can greatly help you succeed!

Do you have adaily planner? If not, get one ASAP! BCC prints free student planners that
are usually available at campus admissions as well as at the Office for Students with
Disabilities. Once you have adaily planner, start using it.

Each week, write down your commitments in your planner. These include work hours,
classes, church or club meetings, vacations, and important family gatherings. Knowing
when you do these will help you fit other tasks into your schedule.

Once you write down your weekly commitments, you will see where you have available
time for other activities. Y ou can now figure out when you' Il study for that upcoming
math test or when you’ll work on that humanities paper. When you write down tasks you
wish to complete, it is helpful to note which are most important. Y ou can use a number
system to do this: tasks with acircled “1” near them must be finished that day. “2” tasks
are important to complete, but can be completed later if needed. “3” tasks are those you
would like to finish but are otherwise optional.

Asyou finish tasks and commitments listed in your schedule, cross them out or put a
check-mark near them. Thiswill help you see your progress. At the end of the week when
you see alot of crossed-off activities you will see your accomplishments!

Expert tips...
0 Useahighlighter to draw attention to really important tasks.
0 Write down important dates ahead of time (like course withdrawal deadlines, term
paper deadlines, midterm exam dates, €tc.).
0 Useapaper clip to mark the page for the current week in your planner.
0 Makeit ahabit to keep your planner nearby. Have it open when you sit down to
study and refer to it when you first get to class or work!

Time is money but success is time management.
Using good time management skillswill greatly help you to become a successful student,
worker, and person. Many people who use time management find that they can
accomplish more and stress less during a week. Good luck and good time managing!



UNIVERSAL DESIGN

Definition —According to AHEAD (Association on Higher Education and Disability),
“universal design is the design of products and environments to be usable by all people,
to the greatest extent possible, without the need for adaptation, accommodation, or
specialized design... It is an approach to teaching that consists of the proactive design
and use of inclusive instructional strategies that benefit a broad range of learners,
including students with disabilities.”

AHEAD lists the Principles of Universal Design for Instruction as follows:

Equitable Use: The design does not disadvantage or stigmatize any individual or
group of users.

Flexibility in Use: The design accommodates a wide range of individual learning
styles and abilities.

Simple, Intuitive Use: Use of this design is simple to understand, regardless of
the user's experience, knowledge, language skills, disability, or current
concentration level.

Perceptible Information: Universal design communicates necessary information
effectively to the user, regardless of surrounding conditions or the user’s sensory
abilities.

Tolerance for Error: Universal design minimizes hazards and the adverse
consequences of accidental or unintended actions.

Low Physical Effort: This design can be used efficiently and comfortably, with a
minimum of fatigue.

Size and Space for Approach & Use: Appropriate size and space is provided for
approach, reach, manipulation, and use, regardless of the user's body size,
posture, or mobility. Accommodations for small people, people in wheelchairs,
and other such physical attributes would be automatically incorporated into the
ordinary lesson plan.

A Community of Learners — The instructional environment promotes interaction
and communications among students and between students and faculty.
Instructional Climate — Instruction is designed to be welcoming and inclusive.
High expectations are espoused for all students.

Improve Your Presentations

The Universal Design approach never compromises your curriculum,
A. What are the essential components of your curriculum?
1. What do you want your studentsto learn?
2. What do you want your students to be able to do?
3. What lasting impact do you want to have on your students?
B. How can you present the information without compromising the essential components
that you have identified in the most inclusive way possible?
1. What challenges to inclusion might your presentation style create?
2. How can you plan your presentation to provide meaningful accessto all members of

your class and minimize the need for individual accommodations and/or services?



Strategies for Universally Designed Lectures

1. Include avariety of delivery methods that allow for multi-modal learning.

2. Ensurethat the physical setup of the room permits easy movement for wheelchair
users and helper dogs, provides room for sign language interpretersand is
adequately lighted for students to take notes and for interpreters to be seen.

3. Before your lecture, ensure that your presentation plans are clearly outlined so

that participants have time to request reasonable accommodations as needed.

At the beginning of your lecture, briefly describe your agendato let the students

know what to expect and to provide a framework.

Arrange lecture content logically and in order of importance.

Use simple language that is crisp and to the point.

Always ensure that amplification systems are provided and used, if needed.

Ensure that all videos you use are captioned.

Provide lecture notes so that the audience can refer to them during the

presentation and interpreters can use them to become familiar with the material.

10. Prepare handouts using at least 18-point font and PowerPoint slides using at |east
24-point font; select asimple font such as Arial or Times New Roman with ahigh
contrast background.

11. Accompany visual materials with verbal description; practice the art of describing
images clearly.

12. Permit adequate time (for everyone) for processing slides and visual images.

13. Following the presentation, post handouts and summary notes on an accessible
website.

»
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Challenges and Strategies

L ectures — These require sustained concentration, retention of information, and fluency in
spoken language and note-taking.
Create and post detailed notes on an accessible website, provide periodic breaks
during long sessions, provide adequate space and lighting for interpreters; allow
time for questions and clarification throughout the presentation.

Group Work — This often requires substantial, appropriate physical space; use of printed
materials, sustained concentration; interpersonal, communication and writing skills, may
spark anxiety issues.
Design group roles to ensure that individual differences are naturally mediated
through distribution of responsibilities; minimize the amount of printed materials
and assure accessible formats when necessary; design physical space to minimize
noise level and distractions; provide periodic breaks.

PowerPoint and Overhead Presentations — These require use of visual information of all
types and lighting may be an issue.
Create slides with a solid background; use a clear font and use at |east a 24-point
font; describe slides orally (both for those with visual impairments and those with
certain types of learning disabilities); limit the number of slides; permit adequate




time for the audience to read each dide; use software to create accessible
PowerPoint slides to post an accessible website.

Videos and Films — These require use of auditory and visual information; lighting may be
an issue.
Ensure that videos are captioned; prepare a disk of descriptive narration or
transcript for ready availability of alternative format.

Written Exercises — These require reading, writing, access to print formats and English
language fluency.
Present written exercises as group work or alow for the use of assistive
technology, areader, a scribe, or a dictated response; use at least 18-point font on
a solid background using simple, intuitive language.

Activities — These often require substantial physical movement, use of auditory and
visual information and English language fluency. They may spark anxiety issues,
compromise the effectiveness of accommodations (sign language interpreters, for
example), and prevent adequate control of the physical environment (such as noise,
lighting, and space).
Plan and consider the value of the activity due to the wide range of issues and
individual differences of participants. Consider options to accomplish the same
goals. If you choose to use an activity, ensure that you plan necessary supportsto
allow for the ease of movement and communication. Practice variations of the
activity with userg/experts to evaluate inclusiveness.

Discussion — This requires English language fluency and use of auditory information. It
may require note-taking, sustained concentration, and use of visual information. It may
compromise effectiveness of accommodations and spark anxiety issues; space may have
inadequate acoustics.
Provide adequate space and lighting; provide options for participation such as
note cards; summarize key points; design seating arrangements that provide face-
to-face contact for all participants; ensure an appropriate acoustic environment.
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